Metric 1.2.1 - Curriculum provides adequate choice of courses to
students as optional / electives including pedagogy courses for which
teachers are available

Clarification Asked-

Circular/document of the University showing duly approved list of

optional /electives / pedagogy courses in the curriculum e Academic
calendar showing time allotted for optional /electives/pedagogy
courses

Response-

1. University Syllabus copy showing duly approved list of optional
/electives / pedagogy courses in the curriculum is attached. (Appendix-

)
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Direction No.---of 2022

Direction Issucd under section 12(8) of the Maharashtra Public Universities Act, 20146,
relating to Bachelor of Education, first to last semester in Choice based Credit System CRBCS
Gemester Pattern for the award of Degree of Bachelor of Education (Two years degree
course), Full Time in the Faculty of Education.

Whereas, the Maharashira Public Universitics Act 2016 (V1 of 2017) (wherein after Act VI
6/2017) has come into force with effect from 1% March, 2017, repealing the Maharashira
University Act 1994,

AND
Whereas, the National Council for Teacher Education (NCTE) vide its notification no.51-1/2014
dated 28/11/2014, issued (Recognition, Norms and Procedure) Regulation, 2014, The earlier
notification (Recognition, Norms and Procedure) Regulation, 2009 (NCTE) has been repealed.

AND
WHEREAS, National Council of Teacher Education (NCTE) notification No. 51-1/2014 dated
98/11/2014 accepted by the Maharashira State and the RTM Nagpur University and came mto the
force from 28/11/2014.

AND
Whereas, he Dean of the Faculty of Education has concurred with the recommendations of the
Roard of Studies in Education in the Faculty of Education on 25" August 2015.

AND
Whereas, the Board of Studies in Education and faculty of Educalion at its meeting held on Ll
August 2015., have decided to make amendments related to B, Ed. first to last semester, in Credit
based Semester Patten for award of degree of Bachelor of Education (Two years degree
course), of Full time in the Facuity of Education.

AND
Whereas, Direction No. 17 of 2015 was issued by the university for regulating the B.Ed. Course
from the academic session 2015-17 on g September 20135, The new scheme of examination as per
semester pattern CBS was implemented from the academic session 2015-17 for B.Ed. 1* year and
onwards.
AND
Whereas, Direction No. 39 of 2016 in respect of Direction regarding Credit based system semester
pattern scheme and examination leading to B.Ed. first to last semester in Credit hased system
semester pattern CBS in the faculty of Education of Rashtrasant Tukadoji Maharaj Nagpur is in
existence in the university which was issued by then acting Vice-Chancellor on 15/06/2016.

AND

Whereas, Direction No. 39 of 2016 was amended on 15/03/2017 vide Direction No. f of 2017
issued under provision of sub section § of section 12 of the Maharashtra Public University Act
2016.

bgﬁ *QE\?R AND
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Whereas, provision for allowing to keep term in the next hisker class is made in the above said
direction under clause i1 of para 10 of the said Direction No. 39 of 20186,

AND
Wherens, original ordinance No. 10 in the respeet of providing for exemption and compartment is
in existence in the university and provision under 5" proviso of sub para (1) of para 2 is made for
allowing to keep term in the next higher class of B.Ed. course is made in the said ordinance is
applicable fo the Direction No. 39 of 2016,
AND
Whereas, Direction No. 42 of 2019 in respect of Direction regarding Credit hased system semester
patlemn scheme and examination leading to B.Ed. first to last semester in Credit based system
semester patiem CBS in the faculty of Education of Rashtrasant Tukadoji Maharaj Nagpur is in
cxistence in the university which was issued by theVice-Chancellor on 30/09/2019,

AND
Whereas, under section 12 (8) of the act VI of 2017 every direction shall expire afler the period of
six months from the date of its issuance and therefore Direction No. 39 of 2016 and amendment to
Direction No. 39 of 2016 (B.Ed.) Direction No. 6 of 2017, Direction no 42 of 2019 issued under
provision of section of sub section (8) of section 12 of the Maharashtra Public Universities Act,
2016 has expired and extinguish after expiry of six months from the date of coming into force of
the act V1 of 2017.

AND
Whereas, Direction No, 42 of 2019 issued under provision of section of sub section {¥) of section
12 of the Maharashtra Public Universities Act, 2016 could not be converted into the ordinance
within the stipulated period of time . As per NEP 2020 it is mandatory Lo incorporate its provision,

AND

Whereas, the Faculty of Interdisciplinary Studies has consented to the direction for the award
ol B.Ed. degree in its meeting held on 13/6/2022. This Direction shall come into force from the
date of its issuance.

AND
Whereas, it is expedient to issue a new Direction incorporating the provision of the Direction No.
42 of 2019 (Since expired) issued under provision of section of sub section (8) of section 12 of the
Maharashira Public Universities Act, 2016(Since expired) for regulating the Bachelor of Education
Course in the university.

Now., therefore, I, Dr. SubhashChoudhary Vice-chancellor of Rashtrasant Tukadoji Maharaj
Nagpur University, Nagpur in exercise of powers conferred upon me under sub section (8) of
section 12 of the Maharashtra Public Universities Act, 2016, do hereby issue the following
Direction pertaining to the amendment as made for B.Ed., first to last semester in Choice based
Credit system Semester Pattern for award of B.Ed. Degree in fhe Faculty of interdisciplinary
studies,

1. This Direction shall be called “Direction regarding Credit based Semester Pattern Scheme
and Examination leading to B.Ed., first to last semester in Choice Based Credit System
CBCSSemester Pattern in the Faculty of Education, Rashtrasant Tukadoji Maharaj Nagpur
University, Nagpur.

2. Subject to the compliance with the provisions of this Direction and any other Ordinance

which is in force from time to time shall be applicable.
Lt

o=
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1. DURATION OF COURSE

The B.Ed. programme has been designed on the basis of the approved structure under the
NCTE Recognition Norms and Procedures, 2014,

The B.Ed. programme shall be of duration of two academic years spread over four
semesters which can be completed in & maximum of three years from the date ol admission
1o the program,

2. WORKING DAYS

a.

h.

There shall be at least two hundred working days each year exclusive of the period of
examination and admission. The days shall be counted from last day of admission. Or
in accordance with any other norms as per policy of the NCTE/state Govt./University
whichever is applicable,

The minimum attendance of student-teachers shall have to be 80% for all course work
and practicum and 90% for school internship. Everv candidate should have to complete
all the practical work to the satisfaction of the Head/Principal. He/She should have
ohtained such certificate from the Head/Principal of the institute and copy of the same
to he submitted to the university by the institution on behalf of the examinee.

3. ELIGIBILITY

.

Candidates with at least fifty percent mark (50%) either in the Bachelor’s Degree and
for in the Master's Degree in Science/Social Science/Humanity, Bachelor’s in
Engineering or Technology with Specialization in Science and Mathematics with fifty
five percent marks (55%) or any other qualification equivalent thereto, are eligible for
admission to the programme.

The reservation and relaxation of SC/ST/OBC/PWD and other categories shall be as
per the rules of the Central Government/State Government, whichever is applicable,
The admitted candidate shall be allotted method subject by the principal of the
concerned college. The allotted methods should be in accordance with the subjects of
the candidate offered at 8 8.C/H.S.5.C/Graduate/Additional graduate level/post
graduate level. For example Graduate from Information Technology, Environment
Science, Computer Science and Agriculture may be allolted Science
(Physics/Chemistry/Biology/Mathematics) and candidates from Social Work may be
allotted Marathi/English/Economics methods.

4. ADMISSION PROCEDURE

i. Admission shall be made on merit on the basis of marks obtained in the
qualifying examination and/or in the entrance examination or in accordance
with any other procedure as per the policy of the State Government/University.

ii. Fees of the B.Ed. program will be collected annually for first year in the
beginning of I semester (i.e. at the time of admission) and for II vear in the
beginning of Il semester.



B.

EXAMINATION

B.Ed. is a full time regular course for two academic years spread in 4 semesters.

B.Ed. students can answer in English or in Marathi or in Hindi medium. If the Student
has not completed theory courses, practicum and school internship hefshe will not be
allowed to appear in the B.Ed. examination,

In the theory First division with Distinction would be awarded to those students who
have secured 75% or more, First division would be awarded to those students who
have secured 60% to 74,94%, Higher Second division to those who have secured 55%
10 59.94% and Second division to those getting a minimum of 50% to 54.94% in total
and at least 50% marks in each theory course separalely.

In practicum First division with Distinction would be awarded to those students who
have secured 75% or more, First division to those students who have secured 60% 1o
74.94%, Higher Second division to those who have secured 55% to 59.94% and
Second division to those getting @ minimum of 50% 1o 54.94% in total and at legst
S0% marks in each theory course separately,

The division in theory and practicum will be indicated separately towards the end of the
fourth semester by aggregaling the scores (credils) eamed in the preceding three
semesters and by adding the same to the scores of the [ourth semesler,

In the first and second semester for the assessment ol practicum the board of examinets
will consist of two members - one member from within/or outside the university and
second member from the concerned college in accordance with seniority through
rotation and who will act as coordinator.,

In the third/fourth semester during intemship assessment  of teaching
competencies/skills will be carried out by a board of examiners, consisting of three
members one being an external member from University other than Rashtrasant
Tukadaji Maharaj Nagpur University, one member from within (he university but not
from the same college where evaluation is conducted and third member from the
concerned college in accordance with seniorily through rotation and who will act as
coordinator,

The examiners for both theory and practicun of B.Ed. programme shall be appointed
from a panel of examiners prepared by The Board of Studies in Education. In no
circumstance the departure from this practice will be permitted.

In case of inflated markings in theory and practicum reported, the competent authority
of the university shall have the right to review the same with the help of experts duly
appointed for the purpose.

The marks of each semester examination for the B. Ed. Course (Theory and Sessional

Work) will be converted into grades.

Grading System:
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The marks secured by a student from maximum 100 will be converted into a letter
grade. The grade points are the numerical equivalenl of letier grade assigned to a
student in the 07 points scale as given below in Table 01,

Table D1
Range of Marks Description
ohtained out of Letter Grade
100 or Equivalent Grade Point
Fraction
a0 =100 At 10 Outstanding
50-89 A 9 Excellent
70-79 B+ g Very Good
Hi-69 B 7 Good
§5.50 C+ 6 Fair
50-54 C 5 Average
Less than 50 F 0 Drapped or Fail

7. Caleulation of Semester Grade Point Average (SGPA):

4. Performance in a semester will be expressed as Semester Grade Point Average (SGPA).

b. Cumulative performance of all the semesters together will reflect performance in the whole
programme and it will be known as Cumulative Grade Point Average (CGPA). Thus CGPA
is the real indicators of a student’s performance,

The formula for calculation of SGPA and CGPA is given below:

01 The marks will be allotted in all examinations which will mclude college assessment marks
and the total marks for each Theory / Practical shall be converled into Grades as per Table
No.l

02 SGPA shall be calculated based on Grade Points corresponding to percentage of marks as
given in Table No. 01 and the Credits allotted to respective Theory / Practical shown in the
scheme for respective semester.

03 SGPA shall be computed for every semester as per formulae (1) and CGPA shall be
computed only in IV semester.

SGPA=C1xG14+L2XG2 +-CoxGn. o .+« (1)
C1+C24--+Cn

Where:
C= Credit of individual Theory / Practical
G = Comresponding Grade Point obtained in the respective Theory /Practical.
n= Number of subject heads in a given semestér

fotoibs
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iii.

8.

4,

iii.

1¥,

vi.

04 The CGPA ghall be calculated based on SGPA of 1o IV semester taken together as per
formulae (2)

CGPA= mm}_:xtc:l&{summmcummmgcrmmﬁmm. v (2)
(Rl () 11 (00 e v
Where:

(SGPA) 1= SGPA of 1 Semester

(Cr) 1= Total Credits for Semester
(SGPA) u= SGPA of IT Semester

(Cr) = Tolal Credits for 17 Semester
(SGPA) 1= SGPA of I Semester
(Cr) m="Total Credits for I]] Semesler
(SGPA) 1v = SGPA of IV Semester
(Cr) v = Total Credits for [V Semester

SGPA = Semester Grade Point Average
CGPA = Cumulative Grade Point Average

The SGPA and CGPA shall be rounded off g 2 decimal points and reported in the
transcripts,

CGPA equal 10 8.25 and above shall be considered as equivalent to First Class with distinction
and CGPA equal to 6,75 (q less than8.25 shall he considered as First Class and 80 on..... ag
mentioned in table 02

The cumulative grade point average will e caleulated as lhe average of the SGPA of (he
four semesters, as shown above,

STANDARD OF PASSING

To pass the final ¢xaminations of First Semester, a student is required to pass separately
in each of the theory and practical Courses, The student has to get at Jeast 30% marks in
cach course and 50% marks in ageregate,

Prometion of the student from Semester | to 2, 210 3, 3 to 4 shall be as per the provision

of Ordinance No, 10 of university.

The student has to score 50% in each course and 50% in Aggregale to pass the exam of
each semester,

The class of passing and grade obtained in examinations wil] he given by combining the
marks obtained by the students in all the end semester fingy] examinations (Semester [ to
IV) Leld by the universily,

No class will be awarded in the mark sheet of semester [ o 111 examination; however,
SGPA shall be calculated for the same,

CGPA will be caleulated after clearing all the courses of semester [ to IV and the
grades/class shall be awarded on the basis of following table. In case of CGPA is less
than 5.75 the candidate has to reappear in 4" semester examination in all the subjects,

The degree shall be awarded to the students on the basis of CGPA (Cumulative Grade
Point Average) of the four semesters’ performance in the exams as give in Table 2
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Tahle 02

CGPA Division
8.25 or more First Class with distinction i
6.75 or more but less than 8.25 First Class
| 6.25 or more bul less than 6.73 [Tigher second Class ]
5.75 or more hut less than 6.25 Second Class N
Lessthan 5.75 Dropped or Fail

Fquivalent percentage calculation shall be based on the following formula:
Equivalent % = (CGPA - 0.75) x 10

9, Credits and Marks

s 0] Credit =25 Marks
o 01 Credit =15 Hours for theory course
e 0] Credit — 30 Hours for EPC / 45 Hours for Internship

For the supervision of teaching practices, community work and practical examination partial
allowance and reimbursement of expenditure for travel ete will be allowed on the basis of the
rates, approved by the Vice Chancellor for university department and Management authority
designated for college as prescribed by the University.

TPor university depariment finance officer will provide the required amount to the Head of
Department at least a week in advance for this provision in the departmental budget shall be
made by the Head of the department cvery year.

Fees of the B.Ed. program will be collected annually for first year in the beginning of I
semester and for I year in the beginning of Il semester.

10. . The B.Ed. programme consisting of Theory Courses, Practicum and School Internship.

a. Theory courses comprise perspective courses and courses in curriculum and pedagogy
studies.

b. In the practicum the focus is on engagement with the field. In the school internship the
focus is on sustained engagement with leamers and the school including engagement in
continuous and comprehensive evaluation, school based innovative practices and
community based interaction.

¢. There will be theory courses of 1350marks (54Credits) and Practicum comprising of
EPC (Enhancing Professional Competencies) of 500marks (20Credits) and Internship 1
& 11 of 350 marks (14 Credits) spread over a period of two years in four semesters.

A If student leaves the course after passing semester 1 examination he/she shall be
awarded 6 months Certificate in Scheol Teaching (C5T) whereas on leaving the
course after passing semester 1 and semester 2 examination all subject he/she shall be
awarded Diploma in School and Community Services (DSCS). If student leaves the
course after passing semesler 1, semester 2 and semester 3 examination in all subjects
hefshe shall be awarded Advance Diploma in School Pedagogy (ADSP) based on the
concem teaching methods he or she opted.

The year wise and semester wise distribution of theory, practicum & internship programme
with the weightage in terms of marks (credits) are indicated in the following plan.
The following is the outline of the courses and its layout Year / Semester wise.

fiudoths-
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First Year W21y g3f
First Semester U2IH HHwY

‘Course | Course Title : Theory
Code |

| Core courses
C101 | Perspectives in Sociological and Philosophical bases of Education

Marks

Credits

100

Ci02 Perspectives in Psychology of Teaching, Learning and
Development

1o

| C103 Knowledge and Curriculum

50

C 104 | Educational Technology and its application,

50

| E105 Elective Course (any one of the following papers)

50

A. Human Rights and Peace Education

B. Women Education

C. Population and Family life Education

D. Any other course from SWAYAM of similar credits

| o Tﬂtﬂl

350

Course Title : Practicnm/Project

14

EPC 1 | Practice in core teaching skills
. Set Induction g
b. Explanation sreg
e. Wustrating with examples gy sgeem gl
d. Questioning and probing 15w o gyt me
| e. Writing of behavioral objectives =FerTTE g5tvw aae
f. Lesson planning & Unit planning wedis o sifxfy e Frfo
g. Stimulus variation 38w - g
h. Reinforcement and feedback mem o ufigfe
i. Use of teaching aids including Black board writing
AT A A Igmvr T mqm?’t & 9 :
J- Sketching and drawing taiw3 wa’ fam Ffo
k. Closure g #wmg
| (At least eight skills are compulsory) #4 # #1 3@ Fwe W aTs
EPC2 | Reading and Reflection of any two of the texts of Indian Fducators
as opled by The University department/ College.
#. Swami Vivekanand b. Mahatma Gandhi
¢. Aurobindo d. Rabindra Nath Tagore.
¢. Rashtrasant Tukadoji Maharaj f. Krishna Murti
g. Madan Mohan Malviya h. Acharya Narendra Dev
i. Rajrishi Shahu Maharaj §. Gyaneshwar Maharaj
k. Dr B.R. Ambedkar I. Mahatma Jyotiba Phule
m. Vinoba Bhave n. Vir Sawarkar
0. Gulab Maharaj p. Samarth Ramdas-Dasbodh

S0

50

ERC3 Drama and Art in Education

S0

2

Total

150

]

Naote:

* Total workload for theory is approximately 48 working days. Total minimum hours for theory
is 210 hours and total credit for theory is 14 (For Theory | hour is assigned per week per credit)
o Total EPC is of 52 days (total minimum hours for EPC is 120 hours for 06 credits. (For

practical 2 hours is assigned per week per credil.)
¢ For Inter Semester Break (ISB) of four Week (30 days) duration.
¢ Total Credit for Semester-1 is 20. (Theory 14+EPC 06)

el
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Second Semester

Course Course Title : Theory Marks | Credits
 Code
Theory Core courses
course
€201 | Environmental Education and Sustainable Development | S0 2
C202 | Assessment of Learning 100 4
203 | Action Besearch in Education 50 2
C204 | Inclusive Education. - 50 2
€205 | Gandhian Philosophy,Nai Talim and Community Engagement 50 2
methodology
E206 | Elective Paper (any one of the following papers) 50 2z
A | Life Skill Education | |
B | Historical Perspectives of Education
C | Indian Knowledge Syslem
D | Any other course from SWAYAM of Similar credits |
. Total | 350 14
Practicum{ | Course Title : Practienm/Projeci
EPC)
EPC 1 Personality development with emphasis on — Understanding the 50 2
self/ Communication skill ineluding Language Use and
improvement of spgech.
EPC 2 Designing of assessment tools for achievement in school related 50 2
subject and administration of psychelogical tests and experiments
B with a brief report there on,
EPC 3 Intelligent use of ICT and development of power point 50 2
presentation, CAl or PLM module including improvisation of
teaching aids and padpets.
Internship - | In the Internship for first vear of 4 Weeks following activities/ o
I feremem assignments will have to be undertaken,
w1 -
a. School Visit: Two days for every School © primary / upper 125 |1
primary and secondary and senior secondary level schools. (One
Week)
b. Ohservation: Observation of class room teaching, 25 1
Classroom and School sites including library, lab and sports /
extramural programmes within the school with preparation of !
school profile as an outcome. (One Week)
¢. Skill development through simulated and micro reaching 15 1
sessions. (One Week)
d. Improvising of teaching aids / exhibits / gadgets tor use in 25 |
school. (One Week)
Total | 250 10
Note:

e Total workload for theory is approximately 48 working days. Total minimum hours for theory
is 180 hours and total credit for theory is 14 (For Theory | hour is assigned per week per credit)

¢ Total EPC and internship is of 52 days (total minimum hours for EPC is 120 hours) for 06
credits. (For EPC 2 hours are assigned per week per eredit) Internship (total minimum hours
for Internship is 120 hours) for 04 credits (For Internship 3 hours is assigned per week per
credit.)

e For lnter Semester Break (ISB) of four Week (30 days) duration.

= Total Credit for Semester-T is 24. (Theory 14+EPC 06 +Internship 1 04)

Judopl-
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Second Year iy of

Third Semester §fq 8fey )
Course | Course Title : Theory Marks | Credits
| Code e
Theory Core Courses
course L
C301 | Pedagogy of School Subjeet — 1 100 |4 .
€302 | Pedagogy of School Subject — 2 100 4
€303 Physical Education 50 2
C304 | Fine Arts Fducation | S0 2
L Total | 300 12
L Course Title : Practicum/Project N _ i
| EFC1 Nai Talim and Community Fngagement Project i) 2
Internshi | [n the Intemnship for second vear of 16 weeks, following
p—TI activities/ assignments will have to be undertaken,
Ferry |
waEm-11
4. A. The B.Ed. traince will be attached to primary/upper primary
level schools [or (Four Weeks), to secondary level schools for
{Ten Weeks) and (0 senior secondary schools for (Two Weeks),
The purpose of the internship programme is to integrate theoretical
knowledge of courses in perspeclives and pedagopy  with
engagement in various sites such as the school, the classroom, the
community and the leamer and thereby ensuring & heolistic
development of leaching competencies and skills needed for an
effective teacher professional of 21st century global world,
B. The activities undertaken during this programme of school
attachment will comprise of :
a. Observing teaching sessions of schoal teachers, 25 1
b, Teaching 40 lessons (Supervised by B.Ed. faculty). 50 2
¢, Participation in school chores such as prayers, assembly, | 25 1
organization of Co-Curricular activities.
d. Library and lab management (in cases of trainces having to work | 15
with laboratories), }25 1
e. Excursion, Study lours ete. as part of the school 10
prograimme.
f. Community interactions including teacher-parent 15
meetings and visits to specific communily centres. 25 |1
10
g Final Lesson (One for each subject of minimum 35 minutes | 100 4
| duration) 50 + 50 ]
| Total 300 12

Nuote: (50 each) Final teaching lesson — two (one each methfld}

Total workload for theory is approximately 48 working days. Total minimum hours for theory
is 120 hours and total credit for theory is 12 (For Theory | hour is assigned per week per credit)
Tulal EPC and internship is of 52 days (total minimum hours for EPC is 60 hours) for 02
credits, (For EPC 2 hours are assigned per week per eredit.) Internship (total minimum hours
for Internship is 300 hours and *360 Hours for Exam) for 10 credits (For Internship 3 hours is
assigned per week per credit.)

For Inter Semester Break (ISB) of four Week (30 davs) duration,

Total Credit for Semester-11 is 24. (Theory 12+EPC (2+ Internshup 11 10)
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Pedagogy of School Subjects — Course Code 301 and 302

Pedagogy of two school subject have lo be selected from the following groups one subject
from each group to the condition that He/she must have studied the subject al secondary /
higher secondary / graduation/ post graduation level:

Fr=fafias want 4 9 B < Real &1 994 s & ve gal 3 ved) Rya &1 994 aear &
aur faenfd ge vy qeafe / 9w meafw voes / Geeter Wy 9w aEEE fiar w

Group A Language | Group B Social | Group C Group D Science | Group E other

science Science and Social Science | Subjects
2

1. Hindi teaching | 1. History 1. Physics 1. Biology I.Home Science
teaching teaching teaching leaching

2. Marathi teaching | 2. Fconomics 2. Chemistry 2. Mathematics 2. Commerce

| teaching teaching teaching teaching

3. Banskrit -- -- 3. Geography 3. Music teaching

teaching teaching

4. English teaching -- - -- 4. Ciivics teaching

5. Pali teaching -- -- -- -~

6. Urdu teaching - - - -

Fourth Semester

aqef
Course | Course Title : Theory Marks | Credits
Code
C 401 | Contemnporary Indian Education 100 4
C402 | Gender, School and Society S0 2
C403 | School Management and Leadership _ 100 4
E404 | Elective courses (Any one of the following 100 4
A, Guidance and counselling in school
B. Value education and moral ethics
C. History of Indian Education.
| D. Any other course from SWAYAM of similar credits
Total Theory 350 14
) Course Title : Practicum/Project
EPC1 Classroom/School/Community based research projects and S0 2
implementation _.
EPC2 Seouting and Guiding — Under the guidance of an authorized 50 2
. trainer with certification.
EPC 3 Yoga Education — Under the gmidance of a formally tramned yoza 50 2
expert with certification from the concemed nstitulion,
Ji=i=ll Total | 150 6
Note

» Total workload for theory is approximately 48 working days. Total minimum hours for theory
is 210 hours and total credit for theory is 14 (For Theory | hour is assigned per week per credit)

+ Total EPC is of 52 days (total minimum hours for EPC is 120 hours) for 06 credits. (For EPC 4
hours are assigned per week per cradit.)

#  [For Inter Semester Break (I1SB) of four Week (30 days) duration,

# Total Credit for Semester-1V is 20.(Theory 1441 EPC 06)

11. Repealed: the Direction No., 42 of 2019 which is existing at present is hereby  repealed
with immediate effect.
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12. As soon as possible after the examination, the board of examination shall publish a list of
successful examinee and the degree shall be awarded on the basis of First to Fourth
semester laken together and Degree of Bachelor of Education to he awarded to the
student,

13. [ further direct that the aforesaid Direction shall come into Torce from the date of issuance
and shall remain in force till the relevant Ordinance comes into force in accordance with
the provisions of Maharashtra Public Universities Act, 2016 and the relevant provisions
published by this Direction shall be repealed from the existing Directions.

Sd/

Dr. Subhash R. Choudhary
Vice-Chancellor,
Nagpur
Dated :
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PROGRAMME SPECIFIC OUTCOMES FOR
BACHELOROF EDUCATION (B.ED.)

On completion of the B.Ed. course, fallowing core competencies will develop among the
students:

P50-1Gain a grasp of major philosephical options available in the field of education and
initiate them into contemporary educational discourse in the context of national concerns and
issues ol access and quality in education,

P80-2Develop an insight among students into modern theories of leaning and development
and also to develop creative solutions to day to day educational problems.

I’'SO-3Describe the emerging nature of educational theories by making linkages between the
theoretical understanding and practices and/or field experiences,

PSO-4 Initiate contemporary educational discourse in the context of national concerns and
issuecs of access and quality in education.

PSO-5 Appreciate research that would help to enhance efficiency, effectiveness, quality and
excellence in the system of school education.

PSO-6 Developthe ability (oarticulale thoughts and ideas effectively using oral and written
communication, and to present information and explanations in a well-structures and logical
manner.

PSO-7 Develop the ability to work and learn independently and in groups, identify appropriate
resources required for a project.

PSO-8 Develop the scientific reasoning to identify and define the problem, generating
alternative solutions, evaluating and selecting the best alternative and implementing the
selected solution.

PSO-9 Motivate and empower students for undertaking research to theorize about education as
also to develop creative solutions to day to day school problems.

PSO-10 Utilize appropriate technology and multimedia in education, use a range of resources
including ICT to develop efficiency in teaching leaming stralegies.

P'SO-11Develop the Ability to work and learn independently and effectively. Investigate
problems and find creative solution, Exploring solutions of non familiar problems,

PSO-12 Understand and appreciate various social, cultural and ideological perspectives on
education in a multicultural and multilingual Indian society.

PSO-13 Develop values that are honoring diversity and ensuring inclusion by treating
everybody with respect and digmity, showing sensitivity to gender, respect to cultural and
religious differences,

PS0-14 Ability to influence motivates and enables others. Listenn and understand the thoughts,
ideas and concerns of others and communicate clearly.

PSO-15 Develops a positive attitude to learning and enhances understanding of the world

around and improves our quality of life.
bl
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B.Fq,
First Semester

Course C11 Perspective iy Sociological and Philosophical hases of Education

Credit-nd Marks 100

Learning Outcomes-
After completing this course, the student wij be able to-
® Explain the educational implications underlying the thoughts of great thinkers,
*  Analyze the concepts of education apgd teaching,
* Make a distinetion among differeng schools of Educationg| Phif:}suphjr and thejr
teachingimplication,
* Analyze the role of different agencies for socia| change, different dimensions of sucial
change andfactoys affecting social change.
* Discuss the role of education in cconomic development anq the need of educationa|
planning,
* Explain the role of educatiog In nationaj iniegratim, international und¢mtanding.
human valuesand human rights,

Unit-1-

A, Education & Phi!nsnph_v- Meaning, Relation, Different forms of education ang new
approach tephilosophy; Branches of Philosophy- Metaphysics, Epistemology and
Axiology and thejr ducaliona] implications,

B. Indian Philosophy angd Education: Upanishadic Educational Philosophy; Importance,
Nature andits relevance, Importance of Buddhist Educationa| Philosophy- Natype and
Educationa| Implications.

Unit-2-

A, Reflections ap various schools of Educationa] Phrinsuphy- Idealism, Nanlra!imn,
Realism andPragmatism in terms of Aims of education, curriculum, teaching methods
and Studﬂni-!E:ﬂChE'l‘rEIaEfnnship.

B. Indian and Western Educationa] Philosophers- Arvindyp Ghosh, | Krishnamurthy
Mahatma Gandhi, Rousseay andJohn Dewey, Raclhakrjshnan, Rashtrasany Tukadojj
Maharaj: Important implications for designing ap effective educationa] system of
Education,

Unir- 3 -

A Education apq COI]{E:I“!I}JUTEII}" Indian socicty: Education as a factor of socja) change,
Role of family, school and community in socig] change, Social system and education,
meaning of sogigl System, functional ang structural sub-systemg, role of education in
social system,

B. National integration and internationa| understanding- meaning, aim, role of education,
Humanrig)ys: Meaning, Aim, Relevance and implications Development of deuwcracy
and role ofeducation, F undamental Rights and Fundamentaj Duties in the constitution
and role of education inrealization of these.

Unit- 4 —

A, Educationg] Planning gng Economic development- Meaning of educationa| planning,
Role ofeducationgl planning. Tl few  planning policy in Indija ! Economije
development: Meaning, aims,role of education jn ceonomic development s Coneept of
education gs human investiment andeducational implications,

éfﬁﬁg‘n@ Page 15 of 115
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B. Culture and Education- meaning, differcnce between civilization and culture, role of
reaching in re-establishing culture. Value— meaning. Indian values and role of teacher
in instilling Indian Values.

‘Transactional strategies
The course will be transacted through discussions based on cases, interactive lectures, group
discussions, quIZzes and at least four assignments on each of the fout units.

Reference Books-

L. Chaube, S.P. &Chaube, Akhilesh.: Philosophical and Sociological Foundation of

Education, Vinod Publication,Agra.

Pandey, K.P. ! Perspectives in Social Foundations of Education. Vishwavidyalaya

Prakashan,Varanasi.

Pandey, RS, liducation in emerging Indian Society, Vinod Publication, Agra.

Sharma, RN. : Philosophy and Sociology of Fducation, Surjeet Publication.

Vazhayti, Joy Reflections on the Philosophy of Education, N.C.ERT.

Moharil ,8.& Parasher, G. S. Sawarkar Sahitya Shaikshanik Tatwagyan,New bismah

Kitabghar, New Delhi

& Makade, S. & Parasher, G. S. Rashtrasant Tukadoji Maharajanche Shaikshanik mulya,
Sandesh prakashan New Deihi

8. Bharote,A.& Parasher, G. . Acharya Vinoba Bhave Sheikshanik Chintan New bismah

rd

o B

Kitabghar, New Deili
0, KadnS, .& Parasher, G. 8. Gulab Maharaj Yanche shaikshanik TatwagyanhNew bismah
Kitabghar, New Delhi

10. Barde, S. & Parasher, G. 5. Bharat Ratna Dr. Baba Saheb Ambedkar shaikshanik
chintan ,New bismah Kitabghar, New Delhi

11,  Lohkare , 5. & Parasher, G. S. Dasbodhache shaikshanik tatvagyan va Jegyan mulya
New bismah Kitabghar, New Delhi

12. Kazi, S. & Parasher G.S.:Muslim Samaj mein Stri shiksha, Sandesh Prakashan, new
Delim

o\
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Course C102 - Perspectives in Psychology of Teaching, Learning and Development
Credit-04 Marks 100

Learning Qutcomes-
After completing this course, the student will be able to:

1. Comprehend the meaning, scope and the relevance of Educational Psychalogy,

2 Explain and understand the intellectual, social and emotional changes that occur
duringdifferentdevelopmental stages.

. Muke a difference between various stages and levels of teaching.

4, Differentiale between the focus of concern in the different theories of learn ing.

5, Work out the implications of the concept of intelligence, its different theories.

&, Analyze the concepts of personality & adjustment.

% Explain the different categories of mentally retarded children and their educational
implications,

Unit-1-

A. Psychology of teaching: meaning, scope, Indian & Western concepl and its relevance
from thepoint of view of teachers, Stages in teaching; Preactive, Interactive &
Postactive, Levels inteaching: memory level, understanding level and reflective level.

B. Psychology of development: meaning of development, difference between development
& prowth,characteristics related to cognitive, social and emotional development during
childhood &adolescence and their educational implications.

Unit-2-

A. Psychology of leaming: meaning, factors affecting learning, transfer of learning:
meaning, typesand ils educational implications, Motivation: meaning, various
techniques for motivating thestudents.

B. Theories of learning: Classical, Operant, Gestalt and Cognitive theory of Piaget and
Bruner, Mainfeatures and their educational implications.

Unit-3-

A, Psychology of intelligence: meaning, concept, theories of intelligence: cognitive,
associative andpunitive. 1Q, EQ and SQ: their implications for organizing teaching-
lcarning processes, Use ofintelligence tests and its limitations.Indian concepl of
imtelligence,

B. Psychology of Adjustment: meaning, process of adjustment, characteristics of a well
adjustedperson, Stress: concept, Mental health, Defence mechanism and its educational
implications for teacher & learner.Ensuring wellness life style: determinants of
wellness and scales to measure wellness life style.

Unit-4-

A, Psychology of personality: meaning, its Indian and Western conceptualizations:
development ofpersonality, measurement of personality.

B. Psychology of exceptional children: creative, pifted, slow learner and mentally relarded
childrentheircharacteristics and implications for providing education.

Practical work-

A. Case study of an exceptional child and submission of a report thereon,

. Preparation of two write ups / presentation on any two recent developments in the field
of psychology.

C Conduct of psychology Experiments

i - Fage 17 of 115



Transactional strategies

Discussions based on case studies, observalions of classroom and school related participation
ofspecific cases, modular presentations, administration and use of psychological tests of
intelligence,creativity, personality, adjustment and wellness life siyle scales, Interactive
seminars and buzzsessions.

Reference Books—

. Dutta, N.K. : The Psychological Foundation of Education, Doaba house, Delhi, 1974,

e Hurlock, E.C : Psychological development a life span approach, Tata Me Graw Hill's,
5th edition] 983,
Kundu, C.L. : Educational Psychology, Sterling Publication, 1983,
Misra, K.S. :Emotional Intelligence: Concept Measurement and Research, Associate for
Cducation Studies, Allahabad, 2007.
Pandey, K.P. : Advanced Educational Psychology, Viswavidhyalaya Prakashan 2007.
Sharma, N. :Understanding Adolescence, NBT, India 2003..
Urade, K, Parasher G.S, & Chouhan J.G. ; Bicelectro Magnetic of Human Behaviour,
Kitabi Dunia ,New Delhi

° Vaishnav,R & Mehta, R, :Academic anxiety and parental Aspiration in Adolescents
LAP Lambert Academic Publishing Deutschland ,Germany 2013

# Vaishnav,R & Khare K.: Kishor Awastha me Akramakta Parivar Evam Vidyalay ki
Bhumika , Sandesh Prakashan New Delhi

= Vaishnav,R & Khobragade,S. :Bal Gunhegari (Juvenile delinquency) Sandesh
Prakashan New Delhi

s Vaishnav,R & Shrivastav,A : Juvenile Diabetes and Cognitive performance of Students,
Lambert Academic Publishing Deutschland ,Germany 2013
. Vaishnav,R & Jagtap, A : Shaikshanik Sampadnala Prabhavit karmnare Ghatak, Sandesh

Prakashan New Delln

l Dandapani, S. (2001), 4 textbook of Advanced Educational Psychology. New Delhi:
Anmol Publications.

. Dandekar W, N., (1981), Psychological Foundations of Education, Ed.2, MacMilan
Company. Delhi.

° Dandekar, W. N., (1970), Fundamentals of Experimental Psychology, 3rd ed Moghe
Prakashan, Kolhapur.

. Dandpani S. Advanced Educational Psychology -.Anmol Publication Pvt.Ltd., New
Delhi - 2000,

° Dash, M. (1988). Educational Psychology. Delhi: Deep and Deep Publication.
Dunn, R. (1983). Can students identify their own Leaming Styles? FEducational
Leadership, 40, P.P. 60-62.

® Duric, L. (1975). Performance of Pupils in the Process of Insiruction. Bratislava, SPN,
PP, 54-90,

- Duric, L. (1990). Educational Sciences: Essentials of Educational Psychology.
Intemational Bureau of Education, UNESCO, New Delhi, Sterling Publishers, P, 81.

° Fontana, D. (1995). Psychology for Teachers (3rd edition). The Brilish Psychological
Society, London: McMillan in association with BPS Books

o Gage, N.L. & Becling, D.C., (1975), Educational Psychology, Rand N.C. Nally

College, Chicago.
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Kuppuswamy, Advance Educational Psychology.

Mangal S5.K. Advanced Educational Psychology - Prentice Hall of India Pvi.Lid., New
Delhi -19949,

Mathur §.5.(1975), Educational Psychology, Agra: Vinod Pustak Mandir.

Rastogl, K. G., Educational Psychology, C.LE. Delhi University, Meerut: Rastogi
Publication,

Travers, John F., (1970), Fundamentals of Educalionl Psychology, Pensylvainia,
International Text-book Co.
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Course C103 — Knowledge and Curriculum
Credit-02 Marks 50

Learning OQutcomes-
Aller laking this course, the student will be able to:

Explain and understand the epistemological basis of education,

Analyse the basis ol ‘knowledge” end ‘information’ processing contexts in teaching and
learning.

Differentiate between content and process in educational contexts.

Plan instructional designs keeping in view the various levels of knowledge.

Unit-1- Epistemological Concerns

Al Knowledge and Information: Meaning and difference between knowledge and
information and thetrimplications for teaching and learning in schools.

B. Process of knowledge creation: Western and Indian views- Inter disciplinary

perspeclives.

Unit-2- Approaches and Designs of Corriculum development

A, Relating curriculum to knowledge development: various approaches to curriculum
design -behaviorisl, cognitivist and constructivist perspectives.

B. Developing a curriculum for a specific stage: structure and constraints in developing a
structure.

Unit-3- Curriculum transaction

A. Maxims and Principles of Teaching, Direct and Indirect curriculum transactional

strategies, difference between the two, Focus on a fewselected stralegies such as
interactive discussions, team teaching, inquiry training, experientiallearning and brain
storming etc.

B. Determinants of elTective curriculum transaction.
- The teacher
- The learner
- The school
- The community

Unit-4- Curriculum for catering Learner Diversity

A, Learner need- diversity in terms of sociological perspectives: Addressing the diversities
in a schoolrelated site.

B. Issues of congruence between need of learners and the content & process stressed
through thecurriculum.

Transactional strategiecs

The course will be transacted with the help of multiple pedagogic procedures such as ;
- Interactive discussions including group discussions.

- Brainstorming sessions

- School visit based reflective discussions

- Projeets — individual & group based.

Reference Books-

e Borich, Gary D. . Effective teaching methods-Research Based Practice: Pearson 7th
edition, 2012

s Allan, Omatein C. :Teaching: Theory into Practice: Allyn & Bacon, 1995,

o Pandey, K.P. :Shikshan Bywahar ki Technology : Vishwavidyalaya Prakashan, 2010 .

o Kumar, K. :Whal is worth Teaching? (2rd edition) orient Blackswan (2004)

fodopps
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Holt, J. :How children fail (Rev.ed.) Penguin, 1964,

Vaishnav R. and Parasher G.S. :compuier aided instructional design in education, Kitabi
Duniya, New Delhi (2010)

Vaishnav, R. : Learner Controlled Instruction, Lambert Academic Publishing Deutschland,

Germany 2013
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Course C104 - Educational Technology and its Application
Credit-02 Marks 50

Learning Outcomes-
After taking this course, the student will be able to:

1. Describe the concept of Educational Technology and its linkage with modem
technological devices,

2. Plan and organize T-L systems effectively with Educational Technology Support.

3. Adopt the Educational Technology approach for optimizing learning outcomes.

4, Design and conduet teaching lessons based on different models of teaching

5 Develop modules based on computer assisted teaching.

Unit-1-

A. Educational Technology: Concept and Development , Hardware, Soflware and system
approach, role of media in instruction, ICT (Information and Communication
Technology) and its application for learning outcomes.

B. Hehaviorist and Constructivist perspectives for development and design of ET,

Unie-2-

A. Basic teaching model and Models of teaching — Concept, Features, Families and
implications for classroom.Advance Organizer Model, Concept Attainment Model,
Inguiry Training Model, Jurisprudential Inquiry Model

B. Behaviour modification techniques: Simulation, micro ieaching and sensitivity training

Unit-3-

A, Communication: Components of a communication process in leaching,effective
communication in the classroom, Instructional communication: communication models

B. Planning, organizing, monitoring and controlling in T-L systems, Instructional

objective,Designing of Instructional media : Developing unit plans, lessonplans and
exercises to optimise learning outcomes.

Unit-4-

Al ET  Approach: Programmed Instructional Approach, Personalised systems of
Instruction; Use of Televised teaching and learning.

B. Use of Computer in teaching: computer assisted teaching and learning, computer

literacy andcomputer programming, developing modules for computer-aided learning.
Word processing,internet  accessing and use of Ddu-sat, Virtual classroom, e-
learning, New developments in computer-assisted learning and teaching.

Transactional strategies
The course will be iransacted with the help of diverse strategies/methods such as :

modularpresentations, power-point presentations involving intelligent use of I1CT, programmed
instructionalmaterial and projects prescribed individually and in groups.

Reference Books-

o  DBhatnapar, R.P : Educational Technology and Management, Layal Publication, Meerul.

o  Chauhan, 5.8, : Innovations in Teaching-Learning Process.

e Pandey, K.P. : Modemn Concepts of Teaching Behaviour, Vishwavidyalaya Prakashan, Varanasi.
e Vaishnav .R. & Parasher G.5. : Computer Aided Instructional Design in Education, Kitabi

¢  Duniya, New Delhi (2010)

¢ Vaishnav K. : Learner Controlled Instruction , Lambert Academic Publishing Deatschland,

s  Cermany 2013

e Sharma, A ; Technological Foundation of Education, R.Lal Publication, Meerut.
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¢ Vanaja, M. : Educational Technology, Neel Kamal Publication, New Delhi.

¢  MHRD ; National Policy on Information & Communication
(2012,

o ATHT FEAM (?ooﬁ),mﬁﬂﬁmﬂﬂgwmww,ﬁmw,w

wechnology in school Education GOI
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Course E105 - A - Human Rights and Peace Education
Credit-02 Marks -50

Learning Outcomes:

After completion of the course the student will be able to:

. Understand the concept of human rights and child rights.

. Realize the importance and need of human rights and child rights.

. Girasp the role of the Constitution in human rights and child rights.

. Comprehend the concept of peace education.

. Recognize the importance of peace education in national development,
. Know the pedagogy and evaluation for peace education,

Pl

oon Bl

Unit-1 Human Rights
A TMuman Rights — concept, meaning and definition
Human Right Education — meaning, significance, need of Human Right Education,
pedagoey for Human Right Education,
Human Rights Act, 1993,
[Muman Rights Commission- National and State level
B Child Rights - Concept, Need and Importance of Child Rights
Commission for Protection of Child Rights Act 2005
Protection of Children from Sexual Offences Act 2012

Unit-2 Status of Social and Economically Disadvantaged people and their rights
A Rights of women and children in the context of Social status from International and
National perspective,
Human Rights of Aged and Disabled, The Minorities and Human Rights
B Status of SC/ST and Other Indigenous People in the Indian Scenario
Human rights of economically disadvantaged
Understanding social justice in local contexl, its implications for beliefs, attitudes, and values and
school / social practices and conflictresolution at all levels

Unit 3 Understanding peace as a dynamic social reality

A Awareness of relevance ol peace, Coneept, need & approaches to peace education
Challenges to peace by increasing stresses, conflicts, crimes, terrorisim, violence and wers
resulting in poor quality of life

B Awareness of pedagogical skills and strategies lor removing tensions, examination fear,
siress, corporal punishment, violence and conflicts at school level

Unit — 4 Education for peace

A Challenging the traditional models of learning to constructivist approaches in teaching
Rethinking authority relations [rom demoeratic perspective: Promoting dialoguing and
developing capabilities for decision-making ,

B Becoming peace teacher — acquisition of relevant knowledge, attitudes, values and skills,
Compassion, love and caring, mindfulness in all transaction of avoid hurt, humiliation,
Degrading over academic , personal , social and cullure matters. On-evaluative

orientation empathetic founding academic and discipline problems

g
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Practical:

1. Write an Essay on Human Rights/Child Rights/Women Rights

2. Role plays/Street Play to enact situations involving conflict, corporal punishment,
discrimination and domestic violence in day-to-day life,

3. Developing an action plan for peace in school and local community/Posler presentation,
4. Policy analysis regarding Child Rights-Report writing

5. Organization of awareness programme and Report wriling.

References

Aurcra, G. L. 1995, Child Centred Edweation—For Learning Withour Burden,
Giurgaon: Krishna Publishing Co,

Bauer, JR., and Daniel A. Bell, 1999, East Asian Chaltenges For Human Righis.
Cambridge, MA; CambridgeUniversity Press.

Dev, Agun et al. 1996, Human Rights—A Source Book New Delhi; NCERT
Educational Innovation and Information (IBE), 1999,

A Curviculum Framework Jor Peace Education. Geneva: IBE,

Lnevelopacdia of Homan Righis. 1992, London: Taylor and Francis Inc.

Jois, M. Rama. 1997, Human Rights and Indian Vaives. New Delhi: NCTE,

Ministry of Human Resource Development. 1999, Fundamental Duties of Citizen,
Government of India. New Delhi: NCERT,

National Council for Teacher Education (NCTE). 1999. Human Rights and ndian
Values. Vols, | and 11, Self Learning Module. New Delli: NCTE,

National Council of Educational Research and Training. 1988, National Crriculum Jor
Elementary and Secondary Education: A Framework New Delhi: NCERT.

Saxena, K.P.C. (ed.). 1994, FHumen Rights—Perspeciive and Challenges. New Delhi:
Lancer Books.

Subramanian, S. 1999, Hipnan Rights: International Challenges. National Curviculum
Framework ForSchoo! Education —A Discussion Document, Vol. L. New Delhi:
NCERT

UNESCO: (1994) UNESCOs culture of peace programme (Leaflet),
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Course E105 - B - Wamen Education
Credit-02 Marks 50

Learning Outcomes:

After completion of the course the student will be able to:

1. To understand the need, importance and abjectives of women education

2. To explain advantages of women education.

1. To identify the problems related to women education.

4. To understand the history of women education.

5. To know the contribution of Thinkers on women education.

6. To make the student teacher aware about constitutional provisions and government
strategieson women education.

7. To enlighten on current issues in women education and women empowerment.

UNIT: | Introduction to Women Education
A. Women Education- Need, importance, objectives
B. Causes, advantages of women education, Problem related to Women Fducation.

UNIT: 2 History of Women Education
A. History of women education

1. Ancient India

2. Medieval India

3, Moedern India

UNIT: 3 Contribution of thinkers for women education
1. Raja Ram Mohan Roy

2, Maharshi Dhondo Keshav Karve

3. Tarabai Shinde

4. Mahatma Phule

5. Savitribai Phule

6. Dr. Babasaheb Ambedkar

UNIT: 4 Provisions for Women Education
A. Constitutional Provisions and Government Strategies-Article — 14, 15 (3), 39 (9) 42
Government  Planning-National Plan  Action, N.P.LE, NHP 1983, NCW
1990, Variouseducational commissions on women education
B. Programmes for the betterment of women education, Current issues in women education
and women empowerment.

Practical

1, Analysis of any one programme for the betterment of women education,

2. Collect the information about constitutional provisions regarding women education.
3. Contribution of any one thinker for women education(excluding the thinkers given in
Unit-3)

4. Conduct any one of the following activities and prepare a report for the same,

a. Role Play

b, Group Discussion

c. Poster Preparation

d. Conducting street play

Mode of Transaction

..
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® | ceoture

& Seminar

*  Group Discussion
®  Panel Discussion
References

L. Women Education in India, S.P. Agarwal, 1.C, Agarwal, Concept publishing company,
1992,

2. Development of Education in India, A. Biswas, S.P. Agarwal.

3. Women Education and Development, Neha publishers,

4. Contemporary India and Education, M.S. Sachdeva, K.K. Sha tma, Bookman, Delhi,

Publisher, Twenty First century publication,

5. Indian Constitution
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Course E105 - C - Population and Family life Education

Credit-02 Marks -50

1.earning Qutcomes:

After completion of the course the student will be able to:

1. Understand the concept of population education.

2. Realize the importance and need of population education.

3, Comprehend the problems that arise out of uncontrolled population growth.

4. Understand the ideological base of quality of life and needs of gamily in the context of
family life cycle.

5.Examine population and other related policies and initiatives by government and NGOs.

UNIT 1. Population Education-World and Indian Population

A.Concepl,Objectives, need, importance and scope of population education,Scope,
Characteristics of World population

B.Scope, Structure,Characteristics of Indian papulation, Population inability in India.

UNIT2. Problems of Population

A Problems of Population: Social, Econom ic,Educational, Urbanization, Environmental
Problems, Effects on natural resources, health and standard of living.

B. Population Control:

a) Planning and Remedies

b) HRD and qualitics of population in India.

UNIT 3. Family Life education and Areas

A. Concept, philosophy, goals and significance of FLE in the context of quality of life.

Value education as part of FLE programme, Objectives of family life education for various age
Eroups.

B, Premarital preparation, marriage and married life. Planned parenthood, family relationships,
communication in family. Home management aging and retirement, special focus on
adolescent life skill training.

UNIT4. Human Sexuality

A Concept of scxual health,Sexually Transmitted Diseases, HIV AIDS, cause and
implicationsto individuals andfamilies.

B. Significanee and objectives and content ol sexual education for various age groups and

target groups, Review of Government and NGO initiatives in sexuality education.

Practical

1. Conduct the survey on population growth and prepare report.

2. Conduct a survey on any two family life information and prepare report.

3. Role play/street/ awarcness programme to emphasize the need of avoid the diseases.
4. Visit and review of any one NGO which takes initiatives in sexuality education and
prepareits report,

References

e Agrawal, 8. N. (1972), India’s population problems, Mew Delhi, Tata Megraw Hill
Publishing co.
Gupta, P, K.(2010), Population Education, R. Lal Book Depot, Meerut
Mehta, T. 8.(1973), Teaching Units on population, New Delhi, NCERT

b
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* Rao, Y. K. (2001), Population Education, APH Publishing Corporation, New Delhi

® Sharma, R. C.(1988) Environment and quality of life, Dhanpat Rai and Sons,
New Delln
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First Semester
Practicum (EPC)

15-EPC 1 Practice in core teaching skills —

L.earning outcomes
After taking this course, the student will be able lo:

Orientthemselves in Theoretical aspects of Microteaching, Teaching Skills, and
Integration of Teaching Skills.

Develop competency among students teacher in Teaching Skills, Integration of
Teaching Skills.

Help student teacher in transferring the learnt skills in real classroom situation.

1S-EPC 1 Practice in core teaching skills —

FeCER SRS RS g

Set Induction

Explanalion

[Hustrating with examples

Questioning and probing

Writing of behavioural ohjectives

Lesson planning & Unit planning

Stimulus variation

Reinforcement and feedback

Use of teaching aids including Black board writing
Sketching and drawing

Closure

(At least eight skills are compulsory: Practice of prescribed Microteaching Skills (3
Lessons per Skill)

1S-EPC 2 Reading and Reflection of any two of the texts of Indian Educators as opted by

TheUniversity department/ College.

Learning outcomes
After taking this course, the student will be able to:

e @ @& @

Empower in effective reading of a text with appropriate voice modulations, stress and
speed,

Read a narrative, poetic, prosaic, interactive, satirical, autobiographical text suitably,
meaningfully and effectively.

Developinterest for reading, listening, reflecting and sharing the meaning of the text.
Develop capacity to analyze and summarize the ideas expressed in the text.

Identify the assumptions underlying the text.

Empower to prasp the import of the text, evaluate its contents and have their own
views on the text.

Gain confidence by overcoming the blush and nervousness associated with public
speaking.

Develop joy of reading good poetical, satirical, biopic, reflective and other kinds of
text.

Cultivate the habit of reading original works of great exponents of various disciplines.

r
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Swami Vivekanand
Mahatma Gandhi
Aurobindo

Rabindra Nath Tagore.
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Dr B.R. Ambedkar
Mahatma Jyotiba Phule

Vinoba Bhave
Vir Savarkar
Gulab Maharaj
Dashodh
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1S -EPC 3 : Drama and Art in Education
Background:

Transformational education involves reflection, introspection and action, with a decp
velationship between the head, heart and hand. The National eurricular Framework 2005(NCT)
reminds us that the school curriculum must integrate various domains of knowledge, so that the
curriculum encompasses all, and is not separated from the co-curricular or extra-curricular.
This has significant implications for the role of art, music and drama in education, to nurture
children’s creativity and aesthetic sensibilities.

Learning is cnhanced through drama in education (John, Yogin and Chawla 2007) which helps
learners to extend their awareness through multiple perspectives to look at reality through
fantasy and to predict everyday situations in order to cope with unpredictable unsettling
experiences.

The course on drama and art in education also helps in understanding the self and as a form of
self-expression for enhancing creativity. The components of fine art aim to develop aesthetic
sensibilities in students-teachers and learn the use of art in teaching learning, (Prasad,1998).

Learning Ontcomes--

After taking this course, the student will be able to:

" Oriented themselves towards basic concept of Music, Drama, Fine Arts, Dance and
other literary activities such as Elocution, Debate, Quiz ctc.

. Develop understanding of local art forms, Musie, Plays.

. Develop ability to organize various programs of music, drama and other literary
activities like Quiz, Essay Writing, and Debate.

. Enhance the acsthetic sense by means of these activities.
Appreciate performance done by others and give proper feedback.

s Discuss the need of Music, Drama and other crealive, co-scholastic activities in

individual and social life.

Orientation Sessions:

Unit-1:

. Introduction: Meaning, Objectives and Significance of Music, Drama and other
Creative, Co-scholastic Activities for an Individual.

. Importance of Music in Life, Types and Styles of Indian Music.

s Voice training, ear-training, correct posture of singing.

. Role of Drama as a form of self-expression.

Unit-1I1:

° Introduction of Fine Arts, its Types.

® Introduction of Dance (Indian Classical and Folk).

o Identifying interests of students through auditions, Dance-Step test and acting ability
test,
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Unit-111:
o Introduction of Literary Activities
8 Its types & styles

Activities
1. Musical Activities:
. Solo singing (Indian &western)
. Group singing (Indian &weslern)
2 Fine Arls:
o Sketching
. On the spot painting
. Photography
. Rangoli
° Mchend;
. Poster making
3. Dance:
. Solo Danee (Indian dance forms)
. Group Dance (folk and tribal dances)
® Creative Dance
B Chaoreography
4, Literary Activities:(Hindi/ English and Sanskrit)
° Hssay writing
° Poetry
o Elocution
o Debale
° Quiz
5. Theatre;
@ One Act Play
. Expressions
. Mime
o Mimicry
° Skit
Note: Students are expeeted to choose two from the above mentioned 5 groups of
aclivities.
Evaluation:
The students will be evaluated on the basis of
L Planning and execution of at Jeast two from the 5 groups of activities,
2. Report writing: Write a report to describe the two activities you have chosen in not less

than 1000 words.
Transactional strategies:

The entire course will be transacted in workshop mode. 10 hours will be devoted to sessions
for conceptual orientation through discussion and demonstration. Remaining 50 hours will be
devoted to Practice Sessions based on the performance and aptitude of the students involving
performances, Altending Musical Programs / Plays / Dance Programs / musical record listening

sessions ele,
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B.Ed.
Second Semester
Course C201 - Environmental Education and Sustainable Development
Credit-02 Marks 50

Learning Qutcomes:
Aller completion of the course the student will be able to:

1. Understand concepts concerning various aspects of the Education for
sustainabledevelopment.

2. Know the meaning of Environment, its different dimensions, pollution and (he role of
teacher in its prevention.

3. Understand the importance of Environment in traditional Indian society.

4. Understand the aim of Environmental education, its importance, factors affecting it and the
expectations of leacher training institutes related to Environmental education.

3. Use different strategies to make the Environmental education effective.

6. Identify the role of teachers in solving the problems related to Environmental education.

7. To assess the role of Indian values in Environmental management and education.

Unit-1

A. Environmental pollution: meaning and kinds, Environmenta education: meaning, Factors

influencing environmental education, Different resources and methods of Environmental

educalion, Environmental degradation.

B. Role of Teacher andTeachers training institutions in development of environmental
Education awareness.Role of mass communication |n propagation of environmental
education,

Unit-2

A. Meaning of Sustainable development, Economic growth and sustainable consumption. Role
of individual in conservation of natural resources: water, energy and food,

B. Traditional knowledge and biodiversity conservation, Deforestation in the context of tribal
life, Sustainable use of forest produces,Sustainable agricultureby Riological control,
Environmental conservation in the globalized world.

Unit-3

A. Strategies for making the environmental education effective- lecture, discussion, project,
simulation & simulation games, problem solving, enquiry & field work and their uses and
limitations,

B. environmental education programmes :Evaluation and conduction.Role of action research in
solving Environmental problems during the programmes.

Unit-4

A. Environmental management and community: meaning of environmental management,
effects and evaluation

B. Role of Indian values in environmental education.

Practical work-

1. Collection of Statements and ideas related (o Environment and its Conservation from Indian
literature.

2. Construction of Project based on Environmental Education/ Pollution Control,

Transactional strategies —
fudophed-
-
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The course will be transacted through interactive lecture, discussions, problem solving enquiry

and field work for making the environmental education effective.

Reference Books-

Chitrabhanu, T.K. : Environmental Eduecation. Authors Press, Delhi.

Goyal, M.K. : Essential Environment, RSA International, Agra.

Nagi, G.K_ : et al. Noise Pollution, Common Wealth Publisher, New Delhi, 1999,
Pandey, G.N. : Environment Managemenl Vikas Publishing House Pvt, 1997,

Raj, Shalini : Teaching of Environmental Education, 1.V.Y Publication, New Delhi.
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Course C202 - Assessment of Learning

Credit-04 Marks 100

Learning outcomes
Alfter completing this course, the student will be able Lo

L. Differentiale between assessment and measurement.

2. Explain the conceptual basis of various ( ypes of assessment — Formative & Summative.

3. Design various assessment tools for measuring learning oulcomes,

4. Interprel assessment oulcomes using NRT and CRT approaches.

5. Ensure reliability and validity of assessment tools.

Unit-1-

A. Measurement, Assessment and Evaluation: conceptual difference, types of Measures:
nominal, ordinal, interval and ratio, Preparing assessment tools for learning outcomes at
nominal, ordinal and interval levels.

B. Formative and Summative Assessment procedure for various teaching - learning
context- formal and non-formal,

Unit-2-

A.  Characteristics of a pood assessment taol: Determining reliability & validity of
assessment tools. Developing norms - institutional, local and regional.

B. Designing classroom tests: unit tests and periodic lests: Writing behavioural objectives
and objective congruent test items, process of assessing difficulty and discrimination
power of test, Developing norms - institutional, local and regional,

Unit-3-

Al Interpretation of Assessment indicators: 7 score & percentile rank based comparisons,
need andrationale, NRT (Norm referenced test) and CRT (Criterion referenced test).

B. Differentiating between assessment procedures for scholastic & Co-scholastic domain,
Assessmentprocedure for measuring atti tude, interest and personality characteristics.

C. CCE  (Continuous andComprehensive Evaluation): concept and procedure  with

reference to scholastic & co-scholasticaress. Reporting of Assessment outcomes:
reporting formats and devices,

Unit-4- Statistical techniques for the analysis and interpretation of data

Measures of central tendency & variability.

Measures of relative position: percentiles and percentile ranks,
Measures of correlation.

Graphical representation of data and normal distribution,

Transactional strategies —

Workshop on designing assessment tools for diverse groups of learners,

Writing of test items & their validation through individual and group based projects.
Individual and group projects on preparation of question papers for use as formative
and summativeassessment tools,

Critical evaluation of selected psychological tests on the basis on reliability and

validity,
-
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Anastasi, A. : Psychological Testing, The Me Millan Company, New York.

Asthana, Bipin.: Measurement and Evaluation in Psychology and Education, Vinod

Pustak Mandir, Agra,

Bloom, B.S. : Taxonomy of Educational objectives, Hand Book I : Cognitive domain,
David McKay Company, New York,

Ebel, R.L. : Measuring Educational Achievement, Englewocd eliffs, N.J. : Prentice
Halllng.

Freeman, F.8. : Theory and Practice of Psychological Testing, New Yark : holt Rinehart
andWinston,

Garrett, HLE. ; Statistics in Psychology and Education, Bombay: Vakils, Feffer and Simons
Pvt.Ltd.

Gronlund, N.E.: Measurement & Evaluation in Teaching, The Mc Millan Company, New
York.

yuilford, J.P. : Psychometric Methods, New York, Mc Graw Hill.

Pandey, K.P. : Shaikshik Mapan tatha mulyankan : Vishwavidyalaya Prakashan, Varanasi
(2007)

Harper, Edwin, A. &Harper Erika S.: Preparing objective examinations: A handbook [or
leachers, students andexaminers ; Prentice hall of India, PYT. Limited, New Delhi (1992)
Thorndike, E.L. &Hagen, E.P. : Measurement & Evaluation in Psychology andEducation,
Tohn Wiley and Sons.Inc. New York.

Vaishnav R. Continuous And Comprehensive Evaluation System in the Schools of Nagpur
City (Research Monograph), Sandesh Prakashan New Delhi, 2014
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Course C203 - Action Research in Fducation
Credit-02 Marks 50

Learning outcomes
After faking this course, the student will be able tey;

1. Explain the meaning and importance of action research with reference to Indian
schools,

2 Use various steps involved in action research in a school.

3 Design and implement school based action research project.

4. Use Action research strategy for improving school practices.

Unit-1- Meaning of fundamental, applied and action research, difference between

traditional(fundamental and applied) research and action research.
Unit-2- Action research for improving class room and school based programmes

Hlustrative example in specific arcas for use ol action research interventions in
leaching, learning, co-scholastic areas and organizational climate of a school.

Unit-3- Procedure of designing action research: Selection of problem, Formulation of
action hypotheses and developing a suitable design for testing of such
hypotheses, Evaluation of action rescarch and their use.

Unit-4- Developing school based projects for action research; Formal of a project and
its implementation. Determining intervention based effects in terms of pre-post
comparison: Precautions needed. Formulating an action research based report
for the benefit of other practitioners.

Transactional strategies —

The course will be transacted in a projected mode. Each student teacher will be required to
developa short action research project individually and in groups under the guidance of faculty
members ofthe concemed teacher education department. The projects may be based
ﬂnschoo].-‘c]assrmm."cummunity relaled problems in the areas of teaching/leaming/evaluation
andenvironmental management.

Reference Books-

® DBest, John W. : Research in Education, Prentice Hall, Inc,

¢ Corey, Stephen M. : Action Research to Improve School Practices, Bureau of
Publication, Teachers College, Columbia University, New York.

* Kerlinger, fred N. : Foundation of Behavioural Rescarch, Surjeet Publication, 7 K,
KolhapurRoad Kamala Nagar, Delhi.

* Pandey, K.P.& Amita : Shiksha me Kriyatmak Anushandhan, Vinod Pustak Mandir, Agra.

° Pandey, KP. : Fundamentals of Educational ~ Research, Vishwavidyalaya
Prakashan, Varanasi.

® Tuckman, Bruce W, : Conducting Educational Research, Harcourt Bruce Jovanovich, Inc,

* Pandey, KP. & Amita : Action Research for teachers: Capacity Building Project:
Sponsoredby World Bank (U.P.)
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Course C204 — Inclusive Educadon
Credit-02 Marks 50

Learning outcomes
Alter taking this course, the student will be able to:

L.
2,
3.

d.

Analyse the negative effects of the practices of exclusion.

Practice the values of inclusive education.

Organize the various practices and programmes at the school level to suit the
requirements ofinclusive education.

Promote a culture of inclusive education in the classroom interactions.

Unit-1- Inclusive education

A.
B.

Meaning, Concept and need of inclusive education in the present context.
Identifying the policies & practices which hinder inclusive approach.

Unit-2= Domains of Inclusive education

A.
B.

Social, Economic and Gender diserimination.
Ability and Disability domain based Fducational practices and discrimination.

Unit=3- Instrnments of Inclusive Education

A,
B.

Policies and programmes at school level to promote inclusion and prevent exclusion.
Curriculum and teaching strategics to create an inclusive school.

Unit-4- Evaluation practices related to Inclusive Education

A,
BI

Areas of evaluation and assessmenl policies which hinder inclusive education.

Fvolving a framework of policies for management of education at school level from
theperspectives of inclusiveness in areas such as physical/mental/secial handicaps and
educationaldisabilities.

Transactional strategies —

Using Case methods to highlight the events of exclusion.

Discussions on causes of exclusion and measures to mitigate their eftect.
Brainstorming sessions on promoting a culture of inclusive practices at school level.
Reflective readings on excerpts from documents such as that of UNESCO.

Reference Books-

Ladson, Billings, G. : Towards a theory of culturally relevant pedagogy : American
EducationalResearch Journal (1995).

UNESCO : Policy guidelines on inclusion in education (2009)

Parekh, B.C. : Rethinking multiculturalism: Cultural Diversity & political theory; Palgrave
(2000)

Vaishnav ,R.& Bhoyar, M.: Urban Deprived Children under Sarva Shikha Abhiyan - A
research Monograph ,Sandesh Prakashan, New Delhi 2013

Vaishnav |R. &Patil, P. : Apang Samaveshit Shikshan ani Sarva Shiksha Abhiyan,
Sandesh Prakashan ;New Delhi 2015

Vaishnav, R. & Bhujade, K. Teaching Strategies for Atlention Deficit Hyper Activity
Disorder,Scholas Press, Germany 2014
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Govinda, R. : Who Goes to School? Exploring exclusion in Indian Education, Oxfard
UniversityPress (201 1.

Vaishnav, R. & Gawalpanchi, R. Teaching Strategies for Mathametical Learning
Disability, Scholas Press, Germany 2015

Rana, B. & Parasher G.S, : Effect of Inclusive education on children with special needs-A
study, Jolly Reprographics, New Delhi 2009

Vaishnav, R. & Bhagat V. ‘Leaming of Written Language and Hearing Impainment, [ AP
Lambert Academic Publishing Deutscliland SLGermany 2013

Pathak, A., :Social Implications of schooling; knowledge, pedagogy and consciousness:
Aaker Books (2013)

Nambissan, G.B. :Exclusion and discrimination in schools , Indian Institute of Dalit Studies
& UNICEF (2009)
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C205-Gandhian philosophy, Nai Talim and Community Engagement Methodology
Credit -02 Marks: 50
Background

There is an attempt to skill young people all across the nation. It is realized that the work
execution skills and manual skills are found wanting in the younger generations. The teachers
increasingly work in rural or urban schools need to be groomed tw handle the expectations of
the communities which send their wards to the schools. Hence curriculum inputs designed to
equip trainee teachers or students of teacher education programs (o engage with the rural
communities’ to involve in physical work and transaction of curriculum covering aspects of
physical work forms an important input in teacher education curriculum. This compulsory
coutse will bridge the gap between the expectations and actual practices of teachers in rural or
urban, It is fell important, in the context of National Cumicular Framework for Teacher
Fducation 2009 as well as National Curriculum Framework 2005, focusing on construction of
knowledge, there is a need to integrate the two important aspects viz., living and learning.

The local community engagement of perspective teacher is essentizl as the students of teacher
education are to be equipped with required skills to engage meaningfully for learning skills
required for professionalization of teacher edueation and make it locally relevant. This process
will help them to develop empathy and compassion leading to commitment to local community
life. Hence, this course would make the B Ed education contextual and effective within the
local community setting with due consideration for social and economic relationships. The
{eachers transacting the curriculum need to contextualize the subject matter and empathize with
the leaming context of students in their local community.

Learning Outeomes:
Aller completion of the course the student will be able to:

|. Describe the social, economie, political and cultural framework of the local education
needs

2. Address the challenges with suitable responses for the identified local education 1ssues

3, Engage in the capacity building for management of the school-local community
education which helps teachers to train the students to get involved in local
occupations, trades, professions.

4. Use dialogue method of community engagement.

5. Reconstruct and devise suitable pedagogy as per the local requirement and Promotes

reflective practices.

Extends gender & social equity in occupations without any stereotyping.

Helps in revamping the curriculum with indigenous methods for self -reliance.

=

Unit-I: Gandhian Philosophy, Nai Talim as engaged learning and its relevance, Community
Engagement Methodology.

A. Gandhiji’s ideas on Education Basic tenets of Nai Talim, Contemporary relevance of
Nai Talim, Work Education, Experiential Leaming and community engagement vis-a-
vis National Curriculum Framework(NCF 2005),NCFTE 2010 and RTE 2009.
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B. Theory of Community Engagement: School, Family and Community Parinership,
Governmenl Programs for Education Development Literacy, Gender and Generations
in Learning.

Unit-1I: Model Village: Best practices in Community Engagement, Methods and Strategies.

A. Rational of Community Engagement
Community Engagement-Methods Home-School Relations.
School Management Committees (SMCs) ways and strategies for effective community
involvement in school management, school improvement and school effectiveness.

B. Roles and responsibilitics of Teachers and Head Masters for community and parent
engagement in school matters,
Engaged Transaction of Rural Teachers in State, National and International levels,
Teachers as Community Resource Persons.

Unit-II: Nai Talim Education for Character Building and for life and through life and its
reflection in curriculum and pedagogical practices.

A. Humanistic Approach to Education, Fducation for citizenship, Character Building
Values and Ethics,

Connecting knowledge to life outside the school.

B. Relevance of curriculum content to the lives of children sensitization of students on
global issues i.¢,, resource and technology availability, inequity, poverty, climate
change, global warming, value crisis, food and energy crisis,

Education in nonviolent school/classroam environment, implication of above issues on
curriculum and pedagogy.

Unit-IV: Nai Talim Traditional, Intellectual and Constructivist approaches to Models to
Education and learning.

A. Models of Gandhi, Tagore and Shyama Prasad Mukherji, Rousseau, John Dewey,
Models of Education, Approaches to learning-Constructivism, Paulo Freire Critical
Pedagogy and Dialogic Method, Vygotsky Social Construction and Gramsei Organic
Intellectual Approaches.

B. Praxis, Characteristics, Advantages and Disadvantages, Intellectual Approach for
Practicing Community Engagement and Social Change.,

Transactional Strategies:

* Panel Discussion on Gandhiji's ideas on Education and its relevance in present day
context.

= Case study of school on Community Engagement and conduct of SMCs and meetings,

= Field Visit, Test book review to find out relevance if topics to the life of the children-
Report, PPT on global issues and steps to address, Lecture, Panel Discussion.

* Field Visit and observation of Nai Talim Schools, Mentoring and Collaborating, Panel
Discussion with students on Models and approaches, their status in the present school.,
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Dialogue and Interaction, Reading on NCF 2005, NCKFTE 2010 and RTE 2009,
Demonstration and Practice, PPT presentations.

References Books:

Gandhi M. K. ,Village Swaraj, Navajivan Mudranalaya, Ahmedabad - India.©
Navajivan Trust, 1962

Gandhi, M. K., 1909: Hind Swaaraj, Navaneet Prakashan

Kumarappa, J C., 1957: Economy of Permanence, Navaneet Prakashan,, Ahemedabad,
Gujarat, India, 1957

Naik, T P (982) The Education Commission and atter, New Delhi, Allied Publishers
Private Ltd.

Panse Ramesh (2007) Nai Talim (Histery of Gandhian Educational Txperiments in
Marathi), Diamond Publications, Pune, India (in Marathi)

Prohalad, C K., Krishnan M. S., 2008: The New Age of Innovation: Driving Co-created
Values through Global Networks; Mc Graw Hill Publications,

Mass Movement for Creating Quality School Education for All; PCF5 Publications.
Yunus, Muhammad, 2008: Creating World withoul Poverty; Social Business and
Future of Capitalism, Public Affairs Publication.
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Course E206: A: Life Skill Education

Credits-02Marks-50
L.earning Outcomes:
After taking this course, the student will be able to:
I, To familiarize student-teechers in the theoretical foundations of Life Skills
Education
2. To prepare student-teachers in training methodologies and enable students to apply
LifeSkills in various spheres
3. To develop professionals in Life Skills Education and enhance the ability tocontribute
as youth workers specialized in the area of Life Skills Education.
4. To foster the spirit of social responsibility in students and enhance social and
Emotional well being

UNIT-1 Concept, Need and Scope
A. Life Skills: Concept, nced and importance of Life Skills, Life Skills Education:
Concept, need and importance for teachers. Life Skills, Livelihood Skills and
Survival Skills.
B. Core Life Skills prescribed by World Health Organization, Classification of Life Skills,
Key lssues and Concerns of Adolescent students in emerging Indian context, Role of
Community and Parenting to Support Life Skill Education.

UNIT-2 Evaluating and Methods Enhancing the Life Skills

A. Methods and Strategies for Developing Life Skills: Classroom Discussions,
Brainstorming and Role play, Demonstration and Guided Practice, Audio and Visual
activities, Small Groups discussions followed by a presentation of group reports.
Educational Games and Simulation, Case Studies, Slorytelling, Debates, Decision
making and mapping,

B. Resource Material Development for Life Skills, Assessment of life Skills: Immediate,
Short term and long Term,

UNIT-3 Thinking Skills
A. Introduction to various thinking skills; Sellf Awareness, Problem Selving, Decision
Making, Critical thinking and Creative thinking, Development and Assessment of
thinking skills.
B. Social Skills-Introduction to various Soeial skills; Communication skill, Interpersonal
Skill and Empathy. Development and Assessment of Social skills.

UNIT- IV
A. Negoliation SkillsIntroduction to various Negotiation skills; Coping with Stress,
Managing Fmotions, Conflict Resolution and Consensus Building,
B. Development and Assessment of Negotiation skills.
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Course- E206-B: Historical Perspectives of Education
Credits-02 Marks-50

Learning Outcomes-
After taking this course, the student will be able to:

A. Understand about basic characteristics of Indian Society during different periods

B. Awareness about the developmental hierarchy and impact of history and polily on
education.

C. Understand about the constitutional ideals of protective discrimination and importance
of social justice for modern Indian society.

D. Aecquaint the different educational plans and policies Awareness aboul the education in
international perspectives

Unit |- Development of Indian Education System
e A briel history of pre and post independence education system.
» Development of education system in 21st century.

Unit 2- Democracy and Education
* Democracy: Meaning, Values, salient features of democracy and Education,
= Constitutional provisions for education in India
e Means and measures for promoting equality and equity for marginalized section of
socicty

Unit 3- Changing Educational policy perspectives
e With reference to the focus on Liberalization, Privatization and Globalization (LPG)
With reference to Sarva Shiksha Abhiyan (SSA),Rashtriya Uchchtar Shiksha
Abhiyan(RUSA), Rashiriya Madhyamic Shiksha Abhivan( RMSA), Public Private
Partnership (PPP)

Unit 4- ntermational Perspectives of Education
*  Education in SAARC countries
» Education for International understanding
* Role of international agencies -UNDP, UNESCO, World Bank and UNICEF

Practical.
Critical analysis of one of the policy document on Education- Brief report on implementation
of latest any one policy.

REFERENCES
e  Aparwal, I.C, (1998). Landmarks in the History of Modern Indian Education, New
Delhi:
o Vikas Publishing House. Altekar, A.S. (2010). Education in Ancient India, Delhi: Isha
Books.

e Hasu, D.D. (2011 ). Introduction to the Constitution of India, Caleutta;:Wadhwa,

e Mukherjee. R.K. (2011). Ancient Indian Education, New Delhi: Moti Lal Banarasi Das
o Publishers Pvt. Limited. Misra, S. K. and Puri, V. K. (updated available in the market).
* Indian Economy- Its Development Experience, Delhi: Himalaya Publishing House.

s Report of NPE (1986), Government of India
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Course- E206- C: Indian Knowledge System

Credits-02 Marks-50

Learning Qutcomes-

After taking this course, the student will be able to:

Understand about Indian Knowledge Systems: Origin, Evolution and Ontological

Approach

Understand Indian Knowledge Approaches- Time, Language, Environment, Management
Sciences of Life and Mind

Sell Exploration and Self Knowledge for Personal Effectiveness

Associate the young Indian minds to their ancient knowledge systems, wisdom, cullure and
patterns of growth of personality in order to understand the environment around them.

Help them in channelizing their mind in positive, valued and ethically rational activities,
Understand and appreciate the rich heritage that resides in our Iraditions

Inculeate an understanding of the mind/voice dynamic and its function in Indian knowledge
systems

Aware aboul Sanskrit Language and Literature Origins, Structure and Unigue
Characteristics and importance.

Being primed for practices that will prepare one for the inner-journey to discover the Self
Learn to appreciate the origin and development of Indic thought and practices from ancient
to current times

Unit-1 Introduction to Indian Knowledge Systems

A. Nature and Character of Knowledge Conception and Constitution of Knowledge in
Indian Tradition, Models and Methods of Indian Knowledge Systems

B. Nature and Conception of Reality,Means of Knowledge of Reality —Unigueness of
Indian Ontelogy and Epistemology, Knowledge Maintenance and Renewal
Mechanisms, The Oral Tradition

Unit-2 Indian Knowledge Approaches

A. Sanskrit Language and Literature — Origins, Structure and Unigue Characleristics of the
Sanskrit Language, Sanskrit Metrics, Vak and Mantra in Sanskrit Language, Sanskrit
Literature — Vedic, Epic, Pauranic, Poetics and Aesthetics

B. Environment — Concept of Nature in Indian Tradition, Panchblutas — Elements of
Mature, Sacred Environment

C. Time — Concept of Kala, Cycles of Time, Measuremen! of Time, Knowledge of
TimeManagement

Unit-3 A brief introduction to Ancient Indian Philosophy

A. Introduction to Upanishads, Ontology and Epistemology in Upanishadic Texts,
Message of the UpanishadsVedant Philosophy and Essence of the Bhagvad Gita.
B. Buddhist Philosophy: Panchsheel, Four Noble Truths, Three yanas.
Jain Philosophy: A brief study of Sapta-bhangi-naya
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Unit-4 Ancient Indian Sciences
A. Ayurveda, Vastusastra and Vedic Mathematics
B. Spirituality and Religions Sarva-dharma-sambhav.Religions, Happiness and Good life.
C. Contribution of Indian knowledge to humanity

Refercnees

1. Agrawal, Madan Mohan (ed.) 2001. Six Systems of Indian Philosephy: Thesutras of Six Svstems of
Indian Philosophy with English translation,

Translation, Transliteration, and Tndices.Chaukhamba Sanskrit Pratishthan, Varanasi,

2. Aurobindo, Sri(ed.) 1997, The Renaissance in India und other Essav Pondichery, Sri Aurobindo
Ashram,

3. Bapat, P.V. (ed.}, 1956. 2500 years of Buddhism, Publication Division, Govt, oflndia, New Delhi,

4. Basham, A.L. (ed.) 1975. A Cultural History of India, New Delhi, OxfordUniversity Press.

3. Bose, DM, 8, N, Sen and B.V, Subbarayappa (eds.) 1971. Coneise History ofSeience in India. Indian
National Science Academy, New Delhi,

6. Dalai Lama {ed.) 2017, 4n Appeal to the World, William Collins, Great Britain.
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Second Semester
Practicum (EPC)

25-  EPC1 Personality development with emphasis on -- Understanding the sell
/Communication skill including Language Use and improvement of speech,

28- EPC 2 Designing of assessment lools for achievemenl in school relaled subject and
administration of psychelogical tests and any 5 Psychological experiments with a brief
report there on.

A Transfer of leaming

B Memory

C Trial and error

D Work and fatigue

E TAT / Inkblot or any other experiment
F Span of attention

Internship - In the Internship for first year of 4 Weeks following activities/assignments
will have to be undentaken.

a. School Visit: Two days for every School: primary / upper primary and secondary level
schools. (One Week)

b. Observation: Observation of class room teaching, Classroom and School sites
including library, lab and sports / extramural programmes within the schoolwith
preparation of school profile as an outcome. (One Week)

c. Skill development through simulated and micro teaching sessions. {(One Week)

d. Improvising of teaching aids / exhibits / gadgets for use in school. (One Week)
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Third Semester
Pedagogy of School Subjects — Course Code C301 and C302
Credit-04Marks 100

Pedagogy of lwo school subject have to be selected from the following groups subject to
condition that He/she must have studied the subject at secondary / higher secondary /
eracduation/ post graduation level:

The admitied candidate shall be allotted method subject by the principal of the concerned
college. The allotied methods should be in accordance with the subjects of the candidate
offered at S.8.C/H.S8.8.C/Graduate/ Additional graduate level/post graduate level. For example
. Graduate from Information Technology, Environment Science, Computer Science and
Agriculture may be allotted Science (Physics/Chemistry/Biology/mathematics) and candidates
from social work may be allotted Marathi/English/Feonomics methods.

Group A Language | Group B Social | Group C | Group D Science | Group [ other
science Science and Social Science | Subjects
. 2
|. Hindi teaching L. History 1. Physics 1. Biology | . Home Science
| ) teaching teaching teaching teaching
2. Marathi teaching | 2. Economics 2. Chemistry 2, Malhematics 2. Commerce
teaching teaching | teaching teaching
3. Sanskrit - - 3. Geography 3. Musie teaching
| teaching teaching
4. English teaching - - — 4. Civics leaching
5. Pali teaching -- -- - --
6. Urdu teaching - s = -
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C301and C302 :Pedagogy of School Subject
C301-A: ENGLISH

Learning outcomes-
After taking this course, the student will be able to:

1.
2,
3

4,
3.
0.

Discuss the importance of teaching English in India

Justify the place of English language in school curriculum.

Describe the aims and objectives of teaching English language al Secondary and higher
secondary stage.

Familiar with different methods and approaches of teaching English

Apply various skills of tleaching.

Design eflective evaluation strategy for evalualing various language competencies of
English lanpuage

Unit-I: Introduction of English Education

A
B
C.
D
E

English language — Nature Perspective.

Functional , Cultural and Literary roles

Objectives of English teaching.

Three language formula.

The place & importance of English language in school curriculum

I, Formulation of General and Specific Objectives

Unit-II: Methods and Planning the Teaching of English

A.

Teaching Learning methods of language.
Translation Method

Direct Method

Bilingual Method

Dr. West’s New method

The Substitution Method

Approaches of teaching English- -
Structural Approach

Communicative Approach

Types of planning (i) year plan (ii) unit plan (iii) individual lesson plan

B

L]

L]

C. Meaning of planning, importance of planning
D

E

Teaching Skill: Introduction, Explanation, Probing question, Stimulus Variation and

Closing achicver.

F.  Co-curricular activities in the subject-importance need and organisation

Unit-111: Evaluation and Subject Analysis
A. Construction of Unit tes,

B.

C.

= o

CCE, its procedure, assessment formats (FA, SA) and practices for English learning
in schools.

CCE based reporting (scholastic and co-scholastic) and role of the English teacher

in developing linkages amongst child, school, English curriculum and community,

Concept of PSA (Problem Solving ability) and OTBA ( open Text based

assessment)

Curriculum and syllabus — concept and types

Content Analysis and text Book Analysis
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Unit-1V: Learning Resources

A. Concept, need and importance of learning resources

B. Traditional learning resources; their merits and demerits (Handbook, Workbooks)

2k Technological based learning resources; their merits and demerits.

D. Aspects of Linguistic Behaviour: Language as a rule-governed hehavior and linguistic

variability; Pronunciation-linguistic diversity, its impact on English, pedagogical
implication,

Unit-V: Language Skills

A Need and importance of study skills

B. Categorization of Language skills

® Reading skill
. Speaking skill

. Listening skills

. Writing skill

C. Linguistic System: Basic concept in phonology, maphology, syniax and semantics;
Discourse

Unit-VI: Language Teacher

A Qualities of efTective English teacher, disposition and attitude,

B. Importance of in-service training programs/ Conferences/ Seminars/ Workshops for
Professional Growth of English teacher
e Importance of agencies for Professional growth of language teacher; NCERT,

SCERT, DIET

MODE OF TRANSACTION:
The course content transaction will include the following:
° Planned lectures infused with multimedia /power-point presentations.

o Small group discussion, panel interactions, seminars, group discussions, cooperative
teaching and team teaching, selection of most favourable and suitable mode.

SESSIONAL WORK:
¥ Test: best one out of two unil tests
* Agsignment: Anytwoof the following:
» Development of Power point based Lesson plan on different approaches

OR
* Development of instructional materials ICT Based: linear, branching and mathetic
Programming
AND

* Development of appropriate teaching learning materials for teaching different
contents of English languapge

o Collection of theme based essays, poems, plays, source materials

o Assignments and their presentation on preseribed topics

¢ Constructing objective based test items of different types

References:
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Allen & Campbell: Teaching English as a second language, TMH Edition.
New Delhi: Tata McGraw Hill Publishing Company,

Baruah, T.C.: The Lnglish Teacher's Handbook. New Delhi: Sterling
Publishers Pvt, Ltd.

Bechhold, H. F. and Behling: The Science of Language and the Art of
Teaching, Charles Scribners Sons, New York.

Billows, F. L.: The Techniques of Language Teaching, London Longman.
Bista, A.R.: Teaching of' English. Agra: Vinod Pustak Mandir

Bright, J.A.: Teaching English as Second Language [.ondon: Long Man
Group,

Catarby, E. V.: Teaching English as a Foreign Language in School
Curriculum India, New Delhi, NCERT.

Chaudhary, M.E.: Teaching English in Indian Schools. New Delhi: H..
Publishing Corporation.

Content Cum Methodology of English - Dr, C.H. Surywanshi

Content Cum Methodology of English - Patil and Vaze

Doughty, Peter: Language ‘English’ and the Curriculum. Schoaols
Counselling Programme in Linguistic and English Teaching,

Linglish Language Teaching in India - Kudchedkar S.

Jamn, R.K.: Essentials of English Teaching. Agra: Vinod Pustak Mandir,
Agra.

Kela, John: Teaching English. Londen: Methuen & Company.

Kohli, A.L.: Teaching English. New Delhi: Dhanpat Rai and Sons.
Language Testing - Labo Robert

Momis, L.: the Art of Teaching English as a Living Language. London:
The English Book Society and McMillan Co. Ltd.

NCERT: Reading in Language and Language Teaching Book I,
Publication div. NCERT, New Delhi.

Newton and IHandley: A Guide to Teaching Poetry. London: University of
London Press.

Pandey, K.P. Teaching of English in India, Varanasi: Vishwavidyalaya
Prakashan, Varanasi.
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C-301A: MARATHI

ng outcomes-

After taking this course, the student will be able to:

l.
2.
3.

S Pen s

Unit-I:

mMEEOW

Describe the importance of teaching Marathi in India
Justify the place of Marathi language in school curriculum,
Discuss the aims and objectives of teaching Marathi language at Sccondary and Ligher

secondary slage.

Use different methods and approaches of leaching Marathi

Apply various skills of Marathi language.

Sclect appropriate teaching strategy for teaching of Marathi language.

Design effective evaluation strategy for evaluating various language competencies of
Marathi language

Introduction of Marathi Education

Marathi language — Nature Perspective,

Punctional, Cultural and Literary roles

Objectives of Marathi teaching.

Three language formula.

The place & importance of Marathi language in school curriculum
Formulation of' General and Specific Objectives

Unit-1I: Methods and Planning The Teaching Of Marathi

A,
B.
C.
D.
E.

F.

Leaching Learning methods of Marathi language.

Techniques of teaching of Marathi language,

Meaning of planning, importance of planning

Types of planning (i) year plan (ii) unit plan (iii) individual lesson plan

Teaching Skill: Introduction, Explanation, Probing question, Stimulus Variation and
Closing achiever.

Co-curricular activities in the subject-importance need and organisation.

Unit-I11: Evaluation and Subject Analysis

A
B.

C.

D.

=

Construction of Unil test,

CCE, its procedure, assessment formats (FA, SA) and practices for Marathi leaming
in schoals.

CCE based reporting (scholastic and co-scholastic) and role of the Marathi teacher

in developing linkages amongst child, school, Marathi curriculum and community,

Concept of PSA (Problem Solving ability) and OTBA ( open Text based

dssessment)

Curriculum and syllabus — concept and types

Content Analysis and text Book Analysis

Unit-IV: Learning Resources

oWy

Concept, need and importance of learning resources

Traditional learning resources; their merits and demerits (Handbook, Workbooks)
Technological based leamning resources; their merits and demerits.

Aspecls of Linguistic Behaviour: Lanpuage as a nule-governed behavior and linguistic
variability; Pronunciation—linguistic diversity, its impact on Marathi. pedagogical

implication.
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Unit-V: Language Skills

Need and importance of study skills

Calegorization of Language skills

Reading skill

Speaking skill

Listening skills

Writing skill

Linguistic System: Basic concept in phonology, morphology, syntax and semantics;
Discourse

!"‘}...._m}

Unit-VI: Language Teacher

A Qualities of effective Marathi teacher, disposition and attitude.

B, Importance of in-service training programs/ Conferences/ Seminars/ Workshops for
Professional Growth of Marathi teacher

Importance of agencies for Professional growth of lanpuage teacher: NCERT,
SCERT, DIET

MODE OF TRANSACTION:

The course content transaction will include the following:

° Planned lectures infused with multimedia /power-point presentations.

° Small group discussion, panel interactions, seminars, group discussions, cooperative

teaching and team teaching, selection of most favourable and suitable mode.

SESSIONAL WORK:

* Test: best one out of Lwo unil Lests

* Assignment: Anytwool the [ollowing;

* Development of Power point based Lesson plan on different approaches

OR
° Development of instructional materials ICT Based: Linear, branching and mathetic
Programming
AND
L Development of appropriate teaching learning materials for teaching different

contents of Marathi language

Collection of theme based essays, peems, plays, source malerials
Assignments and (heir presentation on prescribed topics
Constructing objective based test items of different types

References::
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C-301 A :HINDI

Learning outcomes-
After taking this course, the student will be able to:

L.
2.
3

el B

Describe the importance of teaching Hindi in India
Justify the place of Hindi language in school curriculum.
Discuss the aims and objectives of teaching Hindi language at Secondary and higher

secondary stage,

Use different methods and approaches of teaching IMindi
Apply various skills of Hindi language.

Select appropriate teaching strategy for teaching of Hindi language.

Analysc text book of Hindi language.

Design effective evaluation strategy for evaluating various language competencics of
Hindi language

Unit-I: Introduction of Hindi Education

mTmUQWs

Unit-

mo A

F.

Hindi language - Nature Perspective.

Functional, Cultural, Literary roles and its role in national imtegration.
Objectives of Hindi teaching,

Three language formula.

The place & importance of Hindi language in school curriculum
Formulation of General and Specific Objectives

I1: Methods and Planning the Teaching of Hindi

Teaching Learning methods of Hindi language.

Techniques of teaching of Hindi language

Meaning of planning, importance of planning

Types of planning (i) year plan (i) unit plan (iii) individual lesson plan

Teaching Skill: Introduction, Explanation, Probing question, Stimulus Variation and
Closing achiever.

Co-curricular activities in the subjecl-importance need and arganisation,

Unit-111: Evaluation and Subject Analysis

A.
B.

C.

Construction of Unit test.

CCE, its procedure, assessment formats (FA, SA) and practices for Hindi leaming in
schools.

CCE based reporting (scholastic and co-scholastic) and role of the Hindi teacher in
developing linkages amongst child, school, Hindi curriculum and cemmunity.
Concept of PSA (Problem Solving ability) and OTBA ( open Text based
assessment)

Curriculum and syllabus — concept and types

Content Analysis and text Book Analysis

Unit-1V; Learning Resources

EpEs

Concept, need and importance of learing resources

Traditional learning resources; their merits and demerits (I Tandbook, Workbooks)
Technological based learning resources; their merits and demerits,

Aspects of Linguistic Behaviour: Language as a rule-governed behavior and linguistic

et

Page 57 of 115



variability; Pronunciation—Ilinguistic diversity, its impact on Hindi, pedagogical
implication.

Unit-V: Language Skills
A, Need and importance of study skills
. Categorization of Language skills
* Reading skill
. Speaking skill
o Listening skills
s Wriling skill
C. Linguistic System: Basic concept in phonology, morphology, syntax and semantics;
Discourse

Unit-¥I: Language Teacher
A Qualities of effective Hindi teacher, dispesition and attitude.

B. [mportance of in-service training programs/ Conferences/ Seminars! Workshops for
Professional Growth of Hindi teacher.

C. [mportance of agencies for Professional growth of language teacher: NCERT,
SCERT, DIET

MODE OF TRANSACTION:

The course content transaction will include the following:

. Planned lectures infused with multimedia /power-point presentations.

" Small group discussion, panel interactions, seminars, group discussions, cooperative
teaching and teamn teaching, selection of most favourable and suitable mode.

SESSIONAL WORK:

* Test: best one out of two unit tests

* Assignment: Any two of the following:

* Development of Power point based Lesson plan on different approaches

OR
o Development of instructional materials ICT Based: Linear, branching and mathetic
Programming
AND
L] Development of appropriate teaching leaming materials for teaching dilferent

contents of Hindi language

Collection of theme based essays, poems, plays, source materials
Assignments and their presentation on prescribed topics
Constructing objective based test items of different types

References:
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C-301 A: Sanskrit

Learning outcomes :

After taking this course, the student will be able to:

L Describe the place of Sanskrit as « source language of all the Indian Languages and
language of culture.

2 Discuss different methods and approaches of teaching Sanskrit in Secondary school.

3 Develop adequate skill in the use of various audio visual aids, useful in the teaching of
Sanskrit,

4, Diagnose pupils difficulties and short comings in achievement of language skills and
suggest remedies,

5 Use the techniques of evaluation in Sanskrit;

Unit - 1:

a. Place of the subject in school curriculum An importance of the subject and cultura] .
historical, practical, technological ete,

b. Co- relation of subject with other school subjects and diseiplines .

c, Aims and objectives of teaching the subject..

d. Objectives of teaching the subject and their specifications,

G Objectives of teaching the subject as per syllabus of Maharashtra Board of Secondary
& Higher Secondary Education

Unit- 1T :

Study of following methods with reference to the contents at secondary level.

a, Various methods of teaching the subject, brief acquaintance with the following

historical methods -
i Gurukul methods,

il. Pathshala methods
il Dr, Bhandarkar Method
iv. Grammar and translation Metod

v, P.I.

b Various models, methods and techniques in the teaching of subject,
| Direct method

2, Structural approaches applied to Sanskrit

3 [nductive techniques of teaching grammar

4 Models of Teaching as applicable to some topics in Sanskrit,

Unit - I11:

a, Study of the prescribed courses of Secondary and higher secondary classes in the
subject with reference to principles of curriculum construction.

h. Criteria of a good text books of the subject. Critical study of the text book of the subject

with respect to the above criteria, Teachers hand book - need and contents.

Unit - IV:

a. Instructional aids is the subject. Their uses in classroom teaching in order to make the
teaching of Sanskrit popular.

b. Waorkbooks, need and contents,

c. Preparing an annual plan , Unit Plan, and dail vy by lesson plan

d. Problem and difficulties in the teaching of subjects.
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Unit - V:
Tools of evaluation- preparation and uses.

a. Construction of unit test in the subject and blue print.

b. Otker tools.

c. Qualifications and essential qualities, professional; growth.

d Subject teacher association: need and programme.

Unit- V1:

a. Co-curricular activities in the subject, importance, need and activilies.
b. The subject laboratories, its importance, needs , necessary equipments.
o Diagnostic and remedial teaching in the subject.

d, Value oriented teaching

MODE OF TRANSACTION

The course content transaction will include the following;

o Planned lectures infused with multimedia / power-point presentations.

0 Small group discussion, panel interactions, seminars, group discussion, cooperative
teaching and team teaching, selection of most faviourable and suitable mode.

Sessional Work in Sanskrit (Any Two)

i Prepare / develop Blue print.

ii. Prepare / develop unit test.

iil.  Prepare/ develop CAI (Two lessons)
iv. Book Project.

Reference Books !

1. Dr. Ramshakal Pandey : Sanskrit Shikshan
2. Dr. Mrs. PratibhaSudhirPendke : Sanskrit Adhyapan
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C-301 A: Pali

Learning outeomes :
After taking this course, the student will be able to:

1i Describe the place of Pali as a source language of cullure .

2 Discuss the objectives of studying Pali in Secondary & Higher Secondary school.
Develop the basic skills related with the subject,

3 Practice various methods and approaches of teaching Pali in Secondary & Hi sher

Secondary school.

4. Develop adequate skillsfor development and use of various teaching aids in Pali.

5. Diagnoscleamer's difficulties and shortcomings in achievement of language skills and
suggest remedies.

6. Use various techniques of evaluation of Pali language abilily

T Develop interest and positive attitude towards the subject.

Unit — 1T

a. Place and importance of Pali in school curriculum,

b, Co- relalion of Pali with other school subjects

c. Role of Pali in international integration

d. Aims and objectives of teaching Pali with particular reference to the abjectives given in
syllabus of Maharashtra Board of Secondary & Higher Secondary Education,

e Classroom objectives and specifications of teaching pali.

Unit —I1:

Study of following methods with refrence to the contents at secondary level.

a. Various methods of teaching the subject :

b. Grammer and translation methods.

C, Source methods

d The bilingual approach

. Project

f Problem solving

g Various techniques in the teaching of subject,
1.Narration. 11, Illustration, IIT. Dramatisation, Tv. Question answers . v. Inductive and
deductive technique of teaching grammer.

Unit— 111 :

a, Critical analysis of the prescribed text haok for Secondary & Higher Secondary classes
on the basis ol - i. Criteria of good texthooks ij. Principles of curriculum construction.

b, Content analysis of any two topie/ unit based on facts » concepts , principles and morals

Unit — IV :

a. [mportance , preparation and use of instructional aids in teaching of Pali.
Pictures charts OHP transparencies | film strips, slides , tape recorder , computer
assisted instructions, program leaming material, model.

b. Use of dictionary and other reference books , use of internet

g, Needs and importance of students workhooks, teachers handbook.

Unit V ;

a. Preparation of :i. Annual plan ii. Unit plan iii. esson plan

b. Problems and difficulties in the teaching of Pali.
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Tools of evaluation : preparation and uses.

Cuonstruction of unit test i Pali.

a.

b. Other tools

c. Interview. Questionnaire, checklist , rating scale, socialized procedures , achievement
test , different type of questions — essay type, short answer and objective type, Kinds of
objective type test , intemal assessment .

d. Pali teacher association essential qualities and their professional growth.

e. B. Pali teacher association — necd and programmes to be undertaken.

Unit- VI:

B. Co-curricular activities in the subject, importance, need and aclivities .

b, Langunage laboratorics — need , importance organisation and essential equipment.

C. Language skills — listening , speaking, reading and writing. Importance and
development of these skills.

d. Diagnostic and remedial teaching in Pali .

e. Value oriented teaching .

f Contribution of the following literary person in spreading and development of Pali

literature.
Acahrya Buddhaghosh, AcahryaBuddhadatta,AcahryaDhammapal, AcahryaNagsen,
Acahrya Katyayan , and Moggalayan, BhadantAnandKaushallyayan,.

MODE OF TRANSACTION
The course content transaction will include the following:

Planned lectures infused with multimedia / power-point presentations.
Small proup discussion, panel interactions, seminars, group discussion, cooperative
teaching and team teaching, selection of most favourable and suitable mode.

Sessional Work in Pali (Any Two)

L
il
ill.

1,
V.

vi.
Vii.

Preparation of annual plan for one class

Preparation of unit plan of any one unit.

Construction of unit test with blue print, its administration, analysis of the result and
suggesting remedial measures.

Preparation of one instructional material for teaching of Pali(CAI)

To enlist the problems concerned with teaching of Pali and to prepare on action
research project plan to solve the problem.

A critical study of the textbook with reference to syllabus of Pali.(As per the Board).
Content analysis of any lwo tapics / unit based of fact concepts, principles and morals.

Reference Books :

1.
2,
3

*PaliSahitynKaltihas”, Hindi SahitysaSammelan, Prayag :UpadhyayaBharatsingh.
“Pali Hindi Kosh"” Dr.BhadantAnandKaushallyayan.
PaliAdhyapanPaddhali”Dr. MaltiBodele
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C-301 A: URDU

L.earning outcomes ;

W

RSN

o

Unit-I:

mEENE

After taking this course, the student will he able to:

Discuss the importance of teaching Urdu in India

Tustify the place of Urdu language in school curriculum.

Deseribe the aims and objectives of leaching Urdu language at Secondary and higher
secondary stage.

Dxplain different methods and approaches of teaching Urduy

Use various skills of Urdu language,

Select appropriate teaching strategy for teaching of Urdu language.

Evaluate the text book of Urdu language.

Develop skills in preparation and use of different audio visual aids for teaching of Urdy
language

Use various techniques of evaluation of Urdu language competency.

Introeduction of Urdu Education

Urdu language — Nature Perspective,

Functional, Cultural, Literary roles and its role in national integration.

Objectives of Urdu teaching,

The place & importance of Urdu language in school curdculum

Formulation of General and Specific Objectives

Eminent personalities in Urdu; Maulvi Abdul Haq Munshi Prem Chand, Mirza Ghalib,
Dr.Ighal. M. Abulkalam Azad.

Unit-IT: Methods and Planning the Teaching Of Urdu

A,
B.
C.
D.
E.

F.

Teaching Learning methods of Urdu language,

Techniques of teaching of Urdu language.

Meaning of planning, importance of planning

Types of planning (i) year plan (ii) unit plan (iii) individual lesson plan

Teaching Skill; Introduction, Explanation, Probing question, Stimulus Variation and
Closing achiever.,

Co-curricular activities in the subject-importance need and organisation.

Unit-111: Evaluation and Subject Analysis

A.
B.

C.

D.
E

Construction of Unit test,

CCE, its procedure, assessment formats (FA, SA) and piactices for urdu leaming in
schools,

CCE based reporting (scholastic and co-scholastic) and role of the Urdu teacher in
developing linkages amongst child, school, Urdu curriculum and community.
Concept of PSA (Problem Solving ability) and OTBA ( open Text based
assessment)

Curriculum and syllabus - concept and types

Content Analysis and text Book Analysis

Unit-1V: Learning Resources
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Concept, need and importance of learning resources

Traditional learning resources; their merits and demerits (Handbook, Workbooks)
Technological based learning resources; their merits and demerits.

Aspects of Linguistic Behaviour: Language as a rule-poverned behavior and linguistic
variability; Pronunciation —linguistic diversity, its impact on Urdu, pedapogical
implication.

=Rl I

Unit-V: Language SKills
A Need and importance of study skills
B, Categorization of Language skills
. Reading skill
° Speaking skill
. Listening skills
® Writing skill
&4 Linguistic System: Basic concept in phonology, morphology, syntax and semantics;
yiscourse.

Unit-VI: Language Teacher
A. Qualities of effective Urdu teacher, disposition and attitude.

B. Importance of in-service training programs/ Conferences/ Seminars/ Workshops for
Professional Growth of Urdu teacher.
32 Importance of agencies for Professional growth of language teacher. NCERT,

SCERT, DIET.

MODE OF TRANSACTION:

The course content transaction will include the following:

. Planned lectures infused with multimedia /power-point presentations.

o Small group discussion, panel interactions, seminars, group discussions, cooperative
teaching and team teaching, selection of most favourable and suitable mode.

SESSIONAL WORK:
* Test: best one out of two unil tests
* Assignment: Anytwoof the following:
» Development of Power point based Lesson plan on different approaches
OR
s Development of instructional materials ICT Based: Linear, branching and mathetic
Programming
AND
o Development of appropriate teaching learning materials for teaching different
contents of Urdu language
o Collection of theme based essays, poems, plays, source materials
s Assignments and their presentation on prescribed topics
e Constructing ohjective based test items of different types

Refercnces:
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Abdul Gaffar Madholi Urdu Sikhane Ka Jamia Tarega.

Ahmand Hussain. Tadreese Urdu

Ahsam Siddiqui.Fune Taleem.

Dr. Jameel Urdu Adab Ki Tareekh.

Dr.Mohd. Ikram Khan, Mashqui Tadvees Kyom Our Kaise- Maktabe Jamia Malia,
Delhi.

Manchar Sahaje. Taleem Dene ka Fun
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C301/C302 D: SCIENCE AND SOCIAL SCIENCES

CI1/C302 D: BIOLOGY

Learning outeomes ;

el

=

Ln

After taking this course, the student will be able to:

Discuss the Place and importance of Biological science in teaching and curriculum.
Describe concepts and principles of Biological Science

Select appropriate methods to teach Biological Science.

Explain the concepts, Approaches, Strategies and Techniques of teaching biological
sclence.

Acquire adequate skills required for effective teaching of Biological Science at
secondary and higher secondary level.

Develop the skills in preparation and use of different audio visual aids which are useful
in the teaching of Biological Science.

Prepare teaching plan ,unit plan, annual plan for teaching Biological sciences

Orpanise different co curricular activities for teaching Biological sciences

Unit — I: Biological Science Curriculum

A,
B.

c.
D.

L.
F.

Unit —
Al

2)

Unit —

Place and importance of the subject Biological sciences in school curriculum.

Aims and objectives of teaching Biological sciences as given in the Maharashira state
hoard of secondary and higher secondary education syllabus,

Clasz-room objectives and their specifications of teaching the Binlogical sciences.
Bloom’s taxonomy of educational objectives, leaming experiences for achieving
specified behavioral outcomes.

Globalization and Biological sciences; Prolessions in the area of biological sciences.
Contribution of eminent scientists in the development of the Biological sciences
Darwin, Mendel, Louis Pasteur, Hargovind Khurana, andJ, C. Bose.

11: Pedagogy of Biological Science Teaching

Concepts of Approaches Strategies and Technigues:

. Inductive-Deductive

. Constructivist Approach

Various methods of teaching of Biological sciences:

Laboratory;  2) Heuristie;, 3) Project;

4) Analytical and Synthetic 5) Problem solving.

Strategics:

Giving examples accompanied by a reason, comparing and contrasting, giving counter
examples, discovering or exploring various options for solving the problems,
formulation of conjecture and generalizations through several illusirations home
assignment, self study, supervised study.

Teaching Skill: Introduction, Explanation, Probing question, Slimulus Variation and
Closing achiever.

ITI: Curriculum Transaction

Teaching of Biological Sciences: Concept and Principle

Preparation of Year plan, unit plan and lesson plan

Selecting appropriate strategies related to various topics included in secondary classes
of the Maharashtra Secondary Board for biological science.
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Unit-IV: Co-curricular activities and Teaching Aids

A Co-curricular activities in Biological sciences: its need, importance and organization
1) Field trip, ii) Science club, iii) Science museums, iv) Science fair,
B. Biological sciences laboratory: need, importance, organization, essential equipment.
. Teaching aids: concept, importance and use of blackboard, charts, models, slides, film

strips, OHP, TV, LCD -projector,

Unit-V:Text Book and Biological Science Teacher

A Criteria of a good text — hook, critical study of the text-book of Biological Science.
B. Need and contents of teacher’s — hand book, students work-book in biological sciences
&8 Riological science Teacher: essential good qualities, professional growth, and

biological science teachers association, Qualitics, professional growth
D. Position paper on “Teaching of science’” by NCERT (2006)

Unit-VI: Assessment of learner

A, Purpose of Biological Science evaluation. Assessment based Evaluation in Biclogical
Science.

B. Construction of a unit-test along with blue print.

. Preparation and use of other tools of evaluation in Biological sciences,

D. Diagnostic and remedial teaching in Biological sciences

E. CCE, its procedure, assessment formats (FA, SA) and practices for Biological

Science learning in schools.

CCE based reporting (scholastic and co-scholastic) and role of the Biological
Science teacher in developing linkages amongst child, school, Biological Science
curriculum and community, Concept of PSA (Problem Solving ability) and OTBA (
open Text based assessment)

L

MODE OF TRANSACTION:

The course content transaction will include the following:

. Planned lectures infused with multimedia /power-point presentations,

° Small group discussion, panel interactions, seminars, group discussions, cooperative
teaching and team teaching, selection of most favourable and suitable mode,

SESSIONAL WORK:
* Test: best one out of two unit tests
* Assignment: Anytwoof the following;:
¢ Development of Power point based Lesson plan on different approaches

OR
® Development of instructional materials IC'T Based: Linear, branching and mathematical
Programming
AND

Development of appropriate teaching learning materials for teaching different contents .
Collection of source materials

Assignments and their presentation on prescribed topics.

Constructing objective based test items of different types,

References:
° Agrwal D.D.: Modern Methods of Teaching Biology, New Delhi: Sorup and Sons,
2002
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C301/C302D: MATHEMATICS

Learning outcomes
After taking this course, the student will be able to:
1. Discover the Place and importance of Mathematics in teaching and curriculum.
Analyse the concepts and principles of Mathematics and select appropriate methods 1o
teach Mathematics,
3. Verify the concepts, Approaches, Strategies and Techniques.
4. Tlustrate the planning of teaching mathematics,

Unit—I: Mathematics Curriculum

A, Place and importance of the subject Mathematics in school eurriculum,

B. Alms and objectives of teaching Mathematics as given in the Maharashtra state board
of secondary and higher secondary education syllabus.

Class-room objectives and their specifications of teaching the Mathematics.

Bloom®s taxonomy of educational objectives, learning experiences for achieving
specified behavioral outcomes.

Globalization and Mathematics s; Professions in the arca of Mathematics.

Contribution of eminent scientists in the development of the Mathematics
Bhaskaracharya, Aryabhatta, Ramanujan, Shakuntala Devi and Euclid, Pythagorus and
Rene - descarte

mm oga

Unit-11: Pedngogy of Mathematics Tenching

A, Concepts of Approaches Strategies and Techniques:
s Inductive-Deductive
o Constructivist Approach
B. Various methods of teaching of Mathematics:
1} Laboratory: 2) Heuristic; 3) Proyect;
4) Analytical and Synthetic  5) Problem solving,
C. Strategies:
a. Giving examples accompanied by a reason, comparing and contrasting, giving counter

examples, problem posing and solving, discovering or exploring various options for
solving the problems, formulation of conjecture and generalizations through several
illustrations oral work, wrilten work, drill work, home assignment, self-study,
supervised study.

b. Teaching Skill: Introduction, Explanation, Probing question. Stimulus Variation and
Closing achiever.

Unit-T11: Curriculum Transaction

A Teaching of Mathematic: Concept and principle and vedic maths
B. Preparation of Year plan, unit plan and lesson plan
C. Selecting appropriate strategies related to various topics included in secondary classes

of the Maharashtra Secondary Board for Mathematics.

Unit-1V: Co-curricular activities and Teaching Aids

A, Co-curricular activities in Mathematies: its need, importance and organization —
i) Field trip, ii) Science club, iii) Science museums, 1v) Science fuir,
B. Mathematics laboratory: need, importance, organization, essential equipment,

£ Teaching aids: concept, importance and use of blackboard, charts, models, slides, film
strips, OHP, TV, LCD -projector.
Unit-V: Text Book and Mathematics Teacher
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A Criteria of a good text — book, critical study of the text-book of Mathematics.

B. Need and contents of teacher's — hand book, students work-book in Mathematics

€ Mathematics Teacher: essential good qualities, professional growth, and Mathematics
teachers association.

D. Pasition paper on “Teaching of Mathematics” by NCERT (2006)

Unit-VI: Assessment of learner

A, Purpose of’ Mathematics evaluation. Assessment based Evaluation in Mathematics.

21 Construction of a unit-test along with blue print.

C. Preparation and use of other tools of evaluation in Mathematics.

D, Diagnostic and remedial teaching in Mathematics.

E. CCE, its procedure, assessment formats (FA, SA) and practices for Mathematics
learning in schools.

T, CCE based reporting (scholastic and co-scholastic) and role of the Mathematics
teacher in developing linkages amongst child, school, Mathematics curriculum and
community. Concept of PSA (Problem Solving ability) and OTBA ( open Text
based assessment)

MODE OF TRANSACTION:

The course content transaction will include the following:

. Planned lectures infused with mullimedia /power-point presentations.

s Small group discussion, panel inleractions, seminars, group discussions, cooperative

teaching and team teaching, selection of most favourable and suitable mode.

SESSIONAL WORK:
* Test: best one out of two unit tesls
* Assignment: Anviwoof the following:
¢ Development of Power point based Lesson plan on different approaches

OR
» Development of instructional materials ICT Based: Linear, branching and mathetic
Programming
AND

s Students will visit the school organize a mathematics exhibition and poster presentation
of seientific concepts.

»  Students will visit the school and identify various components in mathematics
laboratory and other related activities.

e Preparation of Teaching aids: Preparation of low cost and no cost learning teaching aids
on any topic.

¢ Identification of problems and conduct action research.

References:
. Anice, 1. (2008). Methods of Teaching Mathematics. New Delhi: Neelkamal
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Secondary School Mathematics. Boston: Houghton - Mifflin co.

] Davis David, R. (1960), Teaching of Mathematics, Addison Wesley Publications.
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C301/C302 D:GEOGRAPITY

Learning outcomes
After taking this course, the student will be able to:
1. Recognize the nature and structure of Geography.
List the objectives of teaching Geography at Secondary schools.
Justify the importance of teaching Geography at the secondary School level.
Choose the methods, and approaches for organizing Geography curriculun.
Generate skills to organize Geography curriculum.
Explain the need for different types of planning needed in the Geography instruction.
Discover the various evaluation techniques in Geography.

i bk

Unit-I: Geography Subjeet & its Carrelation with other subjects

A, Meaning, Nature and Importance of Geography as a subject
B. Scope of Geography in School curriculum

. Objectives of teaching Geography at secondary stage.

D. Correlation - Concept, [mportance

B Correlation of Geography subject with other school subjects.

Unit-11: Methods and Planning The Teaching of Geography

A, Teaching methods of Geography.

B. Techniques of teaching of Geography

C. Meaning of planning, importance of planning

D. Types of planning (i) year plan (ii) unit plan (iii) individual lesson plan

E. Teaching Skill: Introduction, Explanation, Probing question, Stimulus Variation and
Closing achiever,

Unit-1I1: Evaluation and Subject Analysis
Al Construction of Unit test,

B. CCE, its procedure, assessment formats (FA, SA) and practices for Geography
learning in schools.
C. CCE based reporting (scholastic and co-scholastic) and role of the Geography

teacher in developing linkages amongst child, school, Geography curriculum and
community. Concept of PSA (Problem Solving ability) and OTBA ( open Text

based assessment)
D. Curriculum and syllabus — concept and types
E. Content Analysis and text Book Analysis

Unit-IV: Co-curricular activities and Teaching Aids

A, Co-curricular activities in Geography: its need, importance and organization —

B. FieldTrip: Importance , procedure & Role of Teacher

o, Teaching aids: concept, importance and use of blackboard, charts, models, slides, film
strips, OHP, TV, LCD -projector,

Unit-V:Learning Resources

Concept, need and importance of learning resources

Technological based learning resources; their merits and demerits,

Crileria of a good text —book, critical study of the text-book of Geography.

Need, contents, merits and demerits of teacher’s — hand book, students work-book in

Geography
Position paper on “Teaching of social science” by NCERT (2006)
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Unit-¥1: GeographyTeacher

A,
B.

C.

Qualities of effective Geography teacher, disposition and attilude,

Importance ol in-service training programs/ Conferences/ Seminars/ Workshops for
Professional Growth of Geography teacher

[mportance of agencies for Professional growth of Geography teacher: NUERT,
SCERT, etc.

MODE OF TRANSACTION:
The course content transaction will include the following:

Planned lectures infused with mullimedia /power-point presentations.
Small group discussion, panel interactions, seminars. group discussions, cooperative
teaching and team leaching, selection of most favorable and suitable mode.

SESSIONAL WORK:
* Test: best one out of two unit tests
* Assignment: Anytwoof the following:

Development of Power point based Lesson plan on different approaches

(R

Development of instructional materials ICT Based: Linear, branching and mathetic
Programming

AND
Students will analyze Geography text hooks of different boards like Maharashtra state
board and CBSE boards.
Students will analyze the content organization in the Geography curriculum.
Students will do the content analysis and write the general and specific objectives for
different contents,
Students will prepare lesson plans using different approaches and methods of teaching.
Students will prepare plans for Geography laboratory, field trips and other activities.
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C301/C302 C: PHYSICS

Learning outcomes

(=

After taking this course, the student will be able to:

Recognise the Place and importance of Physical Sciences in teaching and curriculum.
Associate concepts and principles of Physical Sciences and select appropriate methods
to teach Physical Sciences.

Discuss concepts, Approaches, Strategies and Techniques.

Organise planning of teaching Physical Sciences.

Unit—I: Physical Science Curricnlum

A.
B.

Place and importance of the subject Physical Science in school curriculum.

Aims and objectives of teaching Sciences as given in the Maharashtra state board of
secondary and higher secondary education syllabus,

Class-room objectives and their specifications of teaching the Physical sciences.
Bloom’s taxonomy of educational objectives, leaming experiences for achieving
specified hehavioral outcomes.

Globalization and Physical sciences; Professions in the area of Physical science.
Contribution of eminent scientists in the development of the Physical Science
Archemedes, Gallilio, Newton, Raman, and Homi Bhabha, Beyle, Rutherford,
Mendelief, Madam Qurie, Prafulchandra Ray.

Unit-II: Pedagogy of Physical Science Teaching

A,

]
°
B.

2

Concepts of Approaches Strategies and Techniques:
Inductive-Deductive

Constructivist Approach
Various methods of leaching of Physical Science sciences:

1) Laboratory 2) Heuristic  3) Project
4) Analytical and Synthetic  5) Problem solving,
Strategies;

Giving examples accompanied by a reason, comparing and contrasting, giving counler
examples, discovering or exploring various optiens for solving the problems,
formulation of conjecture and generalizations through several illustrations home
assignment, self study, supervised study.

Teaching Skill: Introduction, Explanation, Probing question, Stimulus Variation and
Closing achigver.

Unit-I1I: Curriculum Transaction

A
B.
c.

Teaching of Physical Science: Concept and Principle

Preparation of Year plan, unit plan and lesson plan

Selecting appropriate strategies related to various topics included in secondary classes
of the Maharashtra Secondary Board for Physical Sciences,

Unit—IV: Co-curricular activities and Teaching Aids

A

B.
C.

Co-curricular activities in Physical sciences: ils need, importance and organization

i) Field trip, i) Science club, 1i1) Science museums, 1v) Science fair.

Physical sciences laboratory: need, importance, organization, essential equipment.
Teaching aids: concept, importance and use of blackbuoard, charts, models, shdes, film
strips, OHP, TV, LCD -projector.
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Unit-V: Text Book and Physical Science Teacher

A. Criteria of a good text — book, critical study of the text-book of Physical science

B. Need and contents of teacher’s — hand book, students work-hook in Physical sciences

E. Physical science Teacher: essential good qualities, professional growth, and Physical
science teachers association.

. Position paper on “Teaching of science” by NCERT (2006)

Unit-VI; Assessment of learner

A, Purpose of Physical Science evaluation. Assessment based Evaluation in Physical
Science,

B. Construction of & unit-test along with blue print.

(&2 Preparation and use of other tools of evaluation in Physical sciences.

D. Diagnostic and remedial teaching in Physical sciences

E. CCE, its procedure, asscssment formats (FA, SA) and practices for Physical Science
learning in schools.

F. CCE based reporting (scholastic and co-scholastic) and role of the Physical Science

teacher in developing linkages amongst child, school, Physical Science curriculum
and community, Concept of PSA (Problem Solving ability) and OTBA ( open Text
based nssessiment)

MODE OF TRANSACTION:

The course content transaction will include the following:

o Planned lectures infused with multimedia /power-point presentations.

. Small group discussion, panel interactions, seminars, group discussions, cooperative
leaching and team teaching, selection of most favourable and suitable mode.

SESSIONAL WORK:
* Test: best one out of two unit tests
* Assignment: Any two of the following;

* Development of Power point based Lesson plan on different approaches

OR

* Development of instructional materials ICT Based: Linear, branching and mathetic

Programming
AND

Development of appropriate teaching learning materials for teaching different contents.
Collection of source materials
Assignments and their presentation on prescribed topics.
Constructing objective based test items of different types.
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C301/C302 C; Chemistry

Learning outcomes
Alfler laking this course, the student will be able to:

L. Familiar with the objectives of teaching Chemistry,

2. Analyse the syllabus in Chemistry,

| Assess various methods and techniques of teaching Chemistry effectively and
efficiently.

4. Identify adequate skills in the preparation and use of suitable teaching aids in
Chemistry,

3 Organise co-curricular activities in Chemistry.

6. Select ,prepare and use appropriate tools of evaluation in Chemistry.

7. Interpret the results of various toals in Chemistry.

Unit — I

a. Place and importance of Chemistry in the school curriculum.

. Correlation of Chemistry with other school subjects and the environment,

¢ Aims and objectives of teaching Chemistry with particular reference to the objectives
given in the syllabus of the Maharashtra Board.

d. Class room ohjectives and specifications of teaching Chemistry.

Unit - 11

a. Various methods of teaching Chemistry,
1. Lecture, 2. Demonstration, 3.Laboratory, 4 Heuristic, 5.Project, . Analytical and
Synthetic, 7.Inductive and Deductive, 8.Problem solving or assignment,

h. Various useful techniques in teaching Chemistry.

Unit — 111

a, Study of the prescribed courses in Chemistry for Secondary and Higher Secondary of
Maharashtra Board with reference 1o principles of curriculum,

b. Criteria of a good lext book, critical study of the text books prescribed for secondary
and higher secondary classes.

Unit - 1V

a. Instructional aids in Chemistry. Their importance and use in day-to-day classroom
teaching,

b, Need and contents of work-book for students, teachers hand-books and laboratory
manual in Chemistry.

Unit - V

a. Preparation of : 1. Annual plan, 2. Unit Plan, 3 Lesson plan of Chemistry.
b. Problems and difficulties in day-to-day teaching of chemistry.

c. Construction of unit test in Chemistry

d. Preparation and use of various tools of evaluation in Chemistry,

Unit - VI

a. Science leacher — his requisite qualifications, qualities, professional growth.
b. Science teachers association-their need and programme undertaken.

C. Co-curricular activities in Chemistry-their need. importance and organisation,
d. Chemistry laboratories - need, importance, organisation, cssential equipment.

Page 79 of 115

fadoten~



[ Diagnostic and remedial teaching in Chemistry,
I Contribution of the following scientists in the development of Chemistry: Boyle,
Mendeleef, Avogadro, Madam Curie.

MODE OF TRANSACTION

The course conlent transaction will include the following:

0 Planned lectures infused with multimedia / power-point presentations.

L Small group discussion, panel interactions, seminars, group discussion, cooperative
teaching and team teaching, selection of most favourable and suilable mede.

SESSIONAL WORK

B Prepare / Develop Blue Print

o Prepare / Develop Unit Test

° Prepare / Develop CAl (two lessons)
° Book Project

REFERENCE BOOK
I, Methodology and Teaching Science: Mrs. DevyaniShinde, Urban Art Publication, Divn
- Hyderabad.
2. Vaishnav .R. & Parasher G.S. : Computer Aided Instroctional Design in Education, Kitabi
Duniya, New Delhi {2010}
3. Vaishnav,R. : Learner Controlled Instruction , Tambert Academic Publishing Deutschland,
Germany 2013
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C301/C302 B: ECONOMICS

Learning outcomes

After taking this course, the student will be able to:

Relate economnics subject and its correlation with other subjeets,
Interpret different types of planning for teachin o

Summaries the importance of content analysis

Classify different methods for teaching of Economics
Demonstrate different techniques in teaching of Economics
Perform evaluation technique in Economics

SHpE W

Unit-I: Economics Subject & its Correlation with other subjects
Meaning, Nature and Importance of Economics as a subject
Scope of Economics in School curriculum

Objectives of teaching Leonomics an secondary stage.
Caorrelation - Concept, Importance

Correlation of Economics subject with other school subjects.

moUaOwE

Unit-II: Methods and Planning The Teaching of Economics

A Teaching methods of Economics.

B Techniques of teaching of Feonomics

Q, Mecaning of planning, importance of planning

D Types of planning (i) year plan (i) unit plan (iii) individual lesson plan

E Teaching Skill: Introduction, Explanation, Probing question, Stimulus Variation and
Closing achiever.

Unit-111: Evaluation and Subject Analysis

A, Construction of Unit test.

B. CCE, its procedure, assessment formats (FA, SA) and practices for Economics
learning in schools.

€. CCE based reporting (scholastic and co-scholastic) and role of the Economics

teacher in developing linkages amongst child, school, Economic curriculum and
community. Concept of PSA (Problem Solving ability) and OTBA ( open Text

based assessment)
D, Curriculum and syllabus - concept and types
E: Content Analysis and text Book Analysis

Unit-IV: Co-curricular activities and Teaching Aids

A Co-curricular activities in Economics: its need, importance and organization —

B. FieldTrip: Importance , procedure & Role of Teacher

. Teaching aids: concept, importance and use of blackboard, chans, models, slides, film
strips, OHP, TV, LCD -projector.

Unit-V:LEARNING RESOURCES

A, Concept, need and importance of learning resources

Technological based learning resources; their merits and demerits.

Criteria of a good text — book, ¢ritical stud y of the text-book of Economics,

Need, contents, merits and demerits of teacher’s — hand book, students work-book in
Economics

Position paper on “Teaching of Social science’” by NCERT (2006)

fodot?
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UNIT-VI: ECONOMICSTEACHER

Al Qualities of effective Economics teacher, disposition and attitude.

B. Importance of in-service training programs/ Conferences/ Seminars/ Workshops for
Professional Growth of Economies teacher

e, Importance of agencies for Professional growth of Economics teacher: NCERT,
SCERT, ete.

MODE OF TRANSACTION:

The course content transaction will include the following:

. Planned lectures infused with nultimedia /power-point presentations.

] Small group discussion, panel interactions, seminars, group discussions, cooperative

teaching and team teaching, selection of most favourable and suitable mode,

SESSIONAL WORK:

* Test:best one out of two unil lests

# Agsignment: Any two of the following:

s Development of Power point bascd Lesson plan on different appreaches

OR

. Development of instructional materials 1CT Based: Linear, branching and mathetic

Programming
AND

a Group work on the preparation of lesson plans in Economics

. Group work on content Analysis

8 Preparation on different types of Assignment in Economics

. Conducting Seminar in Economics Class.

. Preparation of different list of Community Resources which can be used for teaching of
Economics

° Critical Analysis of Economics Text Book.

. Conducting sample surveys
Preparation of Blue Print and Question Paper in Economics subject

References:

® Aggarwal J.C: Teaching Of Economics, A Practical Approach™ Vinod Pustak Mandir,
Agra-2

- Bhatia & Bhatia 1994 “The Principles & Methods of Teaching”™ Doaba house, Delhi -

® 110006,

© Dhillon §; Chopra K.: Teaching Of Economics.

® Gupta R.P. * Teaching Methods™ Vined Pustak Mandir, Agra-2

° Joyce, B. & Weil, M: Models of Teaching. Prentice Hall Inc., New Jerscy, 1979.

° Kanwar, B.S.: Teaching of Economics. Ludhiana: Educational Publishers, 1970.

. Knoph, JH.: the Teaching of Elementary Economics. New York: Holt Rinchart and
Winston, 1965.

g Mustafa M, 2005, Teaching of Economics New Trends and Challenges® Deep &

. Deep Publications Pvt. Ltd F-139, Rajouri Garden, New Delhi-110027.

° N.R. Saxena: Teaching of Economics, R Lall Book Depot, Meerut.

° Natarajan 8. 1993 “Introduction to Economics of education”, sterling publications

o Private Limited.

° Oliver, IM.: The Principles of Teaching Economics, New Delhi: Heinmann

Educational Books Lid., 1975.
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Pal, H.R and Pal, R.: Curriculum — Yesterday, Today and Tomorrow. Kshipra, New
Delhi, 2006,

Pal, HR.: Methodologies of Teaching & Training in Higher Education. Delhi:
Directorate of Ilindi Implementation, Delhi University, 2000.

Prof. Rai B.C. (1991 ) * Techniques of Teaching” Prakashan Kendra Luckhnow-7
Sansanwal, D.N. & Singh, P.: Models of Teaching, Society for Educational Research &
Development, Baroda, 199],

Sansanwal, D.N.: Jerk Technology, Journal of Indian Education, Vol. XXVI. No. I
2000, pp 17-22.

Sharma Kadambari; Teaching of Economics,

Siddiqui M.H.: Teaching of economics, APH Publications Corporation,

Sindhu H.S.: Teaching of economics, Tandon Publications, Books Market, and
Ludhiana-141008.

YadavAmita, 1999, “Teaching of Economics” Anmo] Publications Pvi. Lid., New
Delhi.

Saxena Mishra Mahonty (2004) “Teaching of Economics™ Surya publication, Meerut.
Saxena Mishra Mahonty (2004) “Teaching of Social Studies” Surya publication,
Suryapublication, Meerut.

Tyagi, G.D.: Arthshastra Shikshan. Agra: Vinod Pustak Mandir, 1981,

Weil, M & Joyce, B.: Information Processing Models of Teaching, Prentice Hall Tnc.,
New Jersey, 1979
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C301/C302 B:HISTORY

Learning outcomes
After taking this course, the student will be able to:

I. Judge the nature and structure of History.
2. Identify lhe objectives of teaching History at Secondary schools.
3. Point cut importance of teaching History at the secondary School level.
4. Compare methods, and approaches for organizing History curriculum.
5. Analyses skills to organize History curriculum.
6. Discuss the need for different types of planning needed in the History instruction.
7. Crilicize various evaluation techniques in Iistory.

Unit-1: History Subject & its Correlation with other subjects

A, Meaning, Nature and Importance of History as a subject

B. Scope of History in School curriculum

A Objectives of teaching History at secondary slage.

D. Correlation - Concept, Tmportance

E: Correlation of History subject with other school subjects.

Unit-11: Methods and Planning the Teaching of History

A Teaching methods ol History.

B. Techniques of teaching of History

€. Meaning of planning, importance of planning

D Types of planning (i) year plan (ii) unit plan (iii) individual lesson plan

E Teaching Skill: Introduction, Explanation, Probing question, Stimulus Variation and
Closing achiever.

Unit-111: Evaluation and Subject Analysis

A, Construction of Unit test,
B. CCE, its procedure, assessment formats (FA, SA) and practices for Hislory learning
in schools.

C. CCE hased reporting (scholastic and co-scholastic) and role of the History teacher
in developing linkages amongst child, school, history curriculum and community.
Concept of PSA (Problem Solving ability) and OTBA ( open Text based
assessment)

D. Curriculum and syllabus — concept and types

E Content Analysis and text Book Analysis

Unit-1V: Co-curricular activities and Teaching Aids

A Co-curricular activities in History: its need, importance and organization —
B. FieldTrip: Importance , procedure & Role of Teacher
€. Teaching aids: concept, importance and use of blackboard, charts, models, shdes. lilm

strips, OHP, TV, LCD -projector.

Unit -V:Learning Resources

A Concepl, need and importance of learning resources

B. Technological based learning resources; their merits and demerits.

C. Criteria of a good text - book, critical study of the text-book of History.

I, Need, contents, merits and demerits of teacher’s — hand book, students work-book in
History
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E. Position paper on “Teaching ol social science” by NCERT (2006)

Unit-VI: HistoryTeacher

A. Qualities of effective History teacher, disposition and attitude,

B. Importance of in-service training programs/ Conlerences/ Seminars’ Workshops for
Professional Growth of History teacher

C, Importance of agencies for Professional growth of History teacher: NCERT, SCERT ]
ele,

MODE OF TRANSACTION:

The course content transaction will include the following:

» Planned lectures infused with multimedia /power-point presentations,

o Small group discussion, panel interactions, seminars, group discussions, cooperative
teaching and team teaching, selection of most favourahle and suitable mode.

SESSIONAL WORK:

* Test: best one out of two unit tests

* Assignment: Anytwoof the following:

¢ Development of Power point based Lesson plan on different approaches

OR
. Development of instruetional materials ICT Based: Linear, branching and mathetic
Programming
AND
o Students will analyze History text books of different boards like Maharashtra state
board and CBSE boards.
® Students will analyze the content organization in the History curriculum.
. Students will do the content analysis and write the general and specific objectives for

different contents.
Students will prepare lesson plans using different approaches and methods of teaching.

s Students will prepare plans for History field trips and other activities,

References:

. Ballard M., (1979), New Movement in the study Teaching of History, Temple Smith,
London.

0 Kochhar S.K. (1966), Teaching of History, Sterling Publishers Private Limited.

. N.C.ER.T. (1970), Teaching History in Secondary Schools Publisher, Delhi.

a Singh D.R., (1959), The Teaching of History and Civies Jallandar, University
Publications.

. The teaching of history: V.P.Ghale.

@ Teaching of History: Nirmal Yadav,

0 Teaching of history: B.D.Shaida & Saheh singh.

. The teaching of history: 8.K.Koachar,

D Vajreswari R., (1973), Handbook of History Teachers Allied Publishers, Bombay:,
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C301/C302 E: MUSIC

Learning outcomes
Afler taking this course, the student will be able ta:

[dentify .the place of Music in the Secondary School curriculum,

- Choose adequate skills in the use of various teaching aids in Music

L
2. Interpret different methods of learning music.
4

. Discover difficulties and defects in achievement of Music skills,

3
5. Choose the technique of evolution in Music.

6, Organize and supervise music related, activitics.

7. Discuss the role of music in social, economig, cultural, technological life.

Unit-1

Unit-I1

Unie-T11

a,

b,

C
d.
e

Development of music as an independent subject.

Contribution of eminent musicians for this development,

The place and scope of music in Secondary School curriculum,

Impartance of music in Secondary Schools and its relation with other subject.
Objective of teaching music at Secondary levels.

Study of the following methods with reference ta the contents at seconda ry
level--

a) Various methods of teaching music for theory of Indian Music, Lecture,
Demonstration, Discussion, Projects ete,

b) Practical Demonstration, Drill method.

a) Learning experiences through different agencies of education, formal
and informal,

b) Preparation of instructional material for teaching music.

c) Teaching aids and devices : Model charts, Films/Strips, Radio, T.V.,
T'ape Recorder, Magazines.

d) Setting up of a music room with necessary equipment,

Unit-1V
Preparation of Annual plan the unit plan and daily lesson plan

Unit-V¥

a)
b)

¢)

Preparation and criteria of framing syllabus for music.

Criteria of a good text book in music and study of present text book, Work
books and reference hooks.

Evaluation procedures-diagnostic and remedial teaching. Test procedures,
Knowledge of achievement test and unit tests.
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a) Co-curricular activities useful in the teaching of music
b) Importance and practice of different types of songs.
National songs, Folk songs, Prayers, Marching Songs.

Unit-V1
Qualities of a good music teacher, His professional Equipments the place of voice
culture ete. for his professional growth,

Practice! / Assignment (Any one of the following)
1) Frepare [ Develop Blue Print

2) Prepare [ Cevelap Unit Test
3) Prepare / Develop CAl (two lessans)

4) Book Praject.

Book recommended

(3, E. Ranade : Hindustani Music,

P. Samba Moorthy : the Teaching of Music

Scottish Education Deptt. : Music in Secondary School

UNESCO: Music in Education.

Indian New Delhi : Music Journal.

Basic Concepts in Music Education ; 57" Year Book of the National Society for
the Study of Education, U.S. A
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CP 301/302 E: HOME SCIENCE

Learning outcomes
Alter 1aking this course, the student will be able to:

e

Unit —

Unit —
&

Unit —

Unit -

Unit -
.

h.

Explain the place of the Home Science in the Secondary School syllabus,
Familiarize the students with laberatories in various areas of Home Science,
Point out different methods of leaming Home Scicnce,

Choose adequate skills in the use of various teaching aids in Home science

I

Place and importance of Home-Science in School Curticulum

Co-relation of Home-science with other school subjects such as History, Geography,
Civics, Economics, Maths and General Science.

II

Aims and objectives of teaching Home Science such as ulilitarian aims, the intellectual
aims, the social aims, the National aim and Practical aim, to develop good work habits
to develop democratic citizenship creation of proper altitude,

Class room objectives and their specifications of Home-Science such as knowledge,
Understanding, Application of knowledpe skill, attitude, Personality trait, interest,
Appreciation,

II Study of the following methods with reference to the contents at secondary test
Various method of teaching Home-Science-Demanstration Method, Laboratory
Method, Problem-solving and project method, field trips, Lecture method, Heuristics
method, group work.

Various useful techniques in teaching Home Science. Observation and imitation, Oral
and written, Drill review and supervised study, Self Study including programmed
instruction, team leaching, micro teaching.

v

Study of the prescribed courses from Secondary and Higher Secondary elasses in Home
Sciences with references to Principles of curriculum such as child centeredness
clasticity and variety, community centeredness, integration and unit approach,
Creativity, Conservation, activity Principle of forward look. Recent Trends in
curriculum construction,

Critical study of Text book of Home Science with respect of criteria of pood Text
books of Home Science.

Student’s Work books, teachers hand outs, its need and content.

A

Instructional aids in Home Science such as picture, display boards, photagraphs, charts,
diagrams, graphs, posters, flash cards, cartoons, specimen, television, slides, models,
radio, film strip, projector, other instructional material, its importance and their use in
class room.

Students teaching work books, teaching handbooks, its need and contains.

Preparing Annual plan, unit plan, lesson plan in Home Science.

Problems and difficulties in the teaching of Home Seience.
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Unit — V1

a. Subject teacher qualifications, essential qualitics, professional growth, subject teacher
assoctations, need and importance.
h. Co-curricular activities in Home-Science.

1. Fair and exhibition

2. Home science commiittee

3. Home work

4. Field trips and excursions, its importance and need organisation of these activities.
Subject rooms / labs — its importance and need of essential equipmenl.

Diagnostic and remedial teaching in Home Science.

Including values through teaching of Home Science.

e oe

MODE OF TRANSACTION

The course content transaction will include the following:

. Planned lectures infused with multimedia / power-poinl presentations.

[ Small group discussion, panel interactions, seminars, group discussion, cooperative
leaching and team teaching, selection of most favourable and suitable mode,

SESSIONAL WORK

. Prepare / Develop Blue Print

] Prepare / Dievelop Unit Test

L] Prepare / Develap CAl (two lessons)
. Book Project

REFERENCE BOOK
1. Alkinson Elizabeth — Teaching of Domestic Science,
2. DEPSE-Teaching Home Science in Secondary schools (NCERT)
3. Vaishnav R, & Parasher G.8. : Computer Aided Instructions] Design in Education, Kitabi
Duniya, New Delhi (2010)
4. Vaishnav,R. : Learner Controlled Instruction , Lambert Academic Publishing Deutschland,
Crermany 2013
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C301/C302 E: COMMERCE

Learning vutcomes
Adler taking this course, the student will be able to:
1. Explain commerce subject and its correlation with other subjects,
2. Aware about different types of planning for teaching
3. Demonstrate the different methods for teaching of Commerce
4. Compare different techniques in teaching of commerce
5. Summaries importance of evaluation commerce

Unit-I: Commerce Subject & its Correlation with other suhjects
Meaning, Nature and Importance of Commerce as a subject
Seope of Commerce in School curriculum

C Objectives of teaching Commerce at higher secondary stage.
D. Correlation - Coneept, Importance & Types

E. Correlation of Commerce subject with other school subjects.

)

Unit-I1: Methods and Planning the Teaching Of Commeree

A Teaching Learmning methods of Commerce.

B. Techniques of teaching of Commerce

C Meaning of planning, importance of planning

D Types of planning (i) year plan (ii) unit plan (iii) individual lesson plan

E Teaching Skill: Introduction, Explanation, Probing question, Stimulus Variation and
Closing achiever,

Unit-TI: Evaluation and Subject Analysis

A Furpose of commerce evaluation. Assessment based Fvaluation in commerce
B. Construction of Unit test,
C, CCE, its procedure, assessment formats (FA, 8A) and practices for Commerce

learning in schools,

D. CCE based reporting (scholastic and co-scholastic) and role of the Commerce
teacher in developing linkages amongst child, school, Commerce curriculum and
community. Concept of PSA (Problem Solving ability) and OTBA ( open Text
based assessment)

E. Curriculum and syllabus — concept and types

Unit-1V: Co-curricular activities and Teaching Aids

A, Co-cutricular activities in Commerce; its need, importance and organization
B. Need, Importance, Activities and Role of teacher of Commeree Club
[ Teaching aids: concept, importance and use of blackboard, charts, models, slides, film

strips, OHP, TV, LCD -projector.

Unit -V: Learning Resources

A, Concepl, need and importance of leamning resources

B. Technological based learning resources; their merits and demerits,

C. Criteria ol a good text — book, critical study of the text-book of commerce,

D. Need, contents, merits and demerits of teacher’s — hand book, students work-book in
COMIMIEICe

E, Commerce teachers association.
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Unit-¥1: CommerceTeacher

A,
B.

Cl

Qualities of effective Commerce teacher, disposition and attitude.

Importance of in-service training programs/ Conferences/ Seminars’ Workshops for
Professional Growth of Commerce teacher

Importance of agencies for Professional growth of Commerce teacher: NCERT,
SCERT, ele.

MODE OF TRANSACTION:
The course conlent transaction will include the following:

Planned lectures infused with mullimedia /power-point presentations.
Small group discussion, panel interactions, seminars, group discussions, cooperative
teaching and team teaching, selection of most favourable and suitable mode.

SESSIONAL WORK:
* Test: best one out of two unit tests
# Assignment: Any two of the following:

Development of Power point based Lesson plan on different approaches
OR

Development of instructional materials ICT Based: Linear, branching and mathematic
Programming

AND
Development of appropriate teaching learning materials for teaching different contents.
Assignments and their presentation on preseribed topics.
Constructing vbjective based test items of different types.
Prepare a list of activities to be undertaken in commerce club
Create a commerce club in higher secondary and implement some activities under it.
Preparation of Blue Print and Question Paper in commerce subject.
Organise some commercial activities in schools or in your department and prepare a
report on the same

References:

Aggarwal, J.C.(2010). Teaching of Commerce: Vikas Publications house Pvt. LidNew
Delhi

Bhaskara Rao, Digumarti, (2004) Methods of Teaching Commerce:Discovery
Publishing House, New Delhi.

Lulla B.P. (1990). Teaching Commerce in Secondary Schools: M.S.U., Baroda.

P.C. Segwalkar &Sarlekar(2000): The structure of Commerce. Kitab Mahal. Allahabad
Rao, S, Teaching Commerce in Multipurpose Secondary Schools.

Rao, S. (1995). Teaching of Commerce, New Delhi: Publications Pvi. Ltd

Seema Rao., (2004). Teaching of Commerce: Anmol Publications Pvt, Ltd., New Delhi.
Umesh, rana A (2009). Methodology of Commerce Education: Tandon Puhlications,
New Delhi
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Learning outcomes
After taking this course, the student will be able to:

1. Gienerate civic consciousness, sense of a patriotisim, National integrity and International
understanding.

2, Perform spirit of Democracy and social co-existence.

3 Discover the various methods of teaching civies.

4, Select proper teaching aids and evaluative tools.

Unit - 1

a. Place and importance of the subject in the School Curriculum.

b. Correlation of the subject with the following school subjects; 1. History, 2. Geography,
3, Commerce, 4. Psychology, 5. Anthropology, 6. Socivlogy.

€ Aims and objectives of teaching civics,

d, Objectives of teaching civics and their specificalions

Unit — 11 Study of the following methods with reference to the contents at secondary level

a Study of various methods of teaching Civics : 1. Lecture methods, 2. Project method, 3.
Prablem solving, 4. Dalton plan, 5. Methods of socialised relation, 6. Survey method
b. Various techniques in the teaching of Civies: 1. Questioning, 2. Text-book approach, 3.

Formatization, 4. Role plaving, 5 Observation,

Unit — 11

a. Study of the prescribed courses in the subject of Secondary and Higher Secondary
classes with reference to the Principles of curriculum construction.

b. 1. Criteria of a good book of the subject.
2. Critical study of text book with reference to the above criteria.

Unit -1V

a, Preparing annual plan, unit plan and lesson plan.

b. Problem and difficulties in the teaching of Civies

& Instructional aids in the subject and their use and importance in classroom teaching.
d. Students workbooks teachers hand out its need and content.

Unit—-V¥

a, Construction of unit test in civics,

b. Other tools ol evaluation — preparation and use.

B Subject teacher-his qualifications, cssential qualities and his professional growth,
d Subject teacher Associations their need and programmes.

Unit - VI

a. Co-curricular activities in the subject-their need, importance and organisation.

b. Subject room — its importance and essential equipments.

<, Diagnostic and remedial teaching.

. Bloom’'s views regarding Mastery Leaming

e Areas to be decided in civies for value oriented teaching, the class room.

MODE OF TRANSACTION

The course content transaction will include the following:
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o Planned lectures infused with multimedia / power-point presentations.
° Small group discussion, panel interactions, seminars, group discussion, cooperative
teaching and team teaching, sclection of most favourable and suitable mode.

SESSIONAL WORK

s Prepare / Develop Blue Print

. Prepare / Develop Unit Test

. Prepare / Develop CAL (two lessons)
. Book Project

REFERENCE BOOK
1. ot Femriee ST AT AT,

2, HeHalT- AR e TAEToT
3. TN AT A U HETTaTeh 121817 .
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Third Semester
Course C303 — Physical Education

Credit-02 Marks 50

Learning Qutcomes-
After completing this course, the student will be able to :

o

Lt
-

FLEN e

Discuss the concept of holistic health, its various dimensions and determinants
Develop positive allitude towards health physical education and yoga as individual
Sensitize, motivate and help them to acquire the skills for physical fitness, learn correct
postural

habits and activities for its development

Develop interest for the practice of Yogasanas and meditations

Describe various policies and program related to health, physical education and yoga
Describe the process of assessment of health and physical fitness.

Unit 1: Health Education

Concept of health, importance, dimensions and determinants of health: Health needs of
children and adolescents, including differently-abled children

Understanding of the body system-skeleton, muscular, respiralory, circulatory and
digestive in relation to health fitness, bones, muscles and joints, their functions,
common injuries of bones, common health problems and discases-its causes,
prevention and cure, immunization and first aid. Impact of Physical activilies, games,
sports and yoga on different body syslems.

Unit 2: Nutrition and Health Education

L]

Communicable and non-communicable diseases; Reproductive and sexual health,
hygiene, RTI, STI, HIV/AIDS, responsible sexual behaviour, measures to prevent
diseases transmission; Harmful effects of self-medication and patient's rights.

Food and nutrition, food habits, timing of food, nutrients and their functions, seasonal
foods and festivals, preservation of food value during cooking, indigenous and modern
ways 1o persevere food, shift in food practices and its plobalization, practices related to
food hygiene, malnutrition, including obesity, food and waterborne and deficiency
discases and prevention,

Unit 3: Physical Education

Physical filness, sirength, endurance and flexibility, its components, sports skills,
indigenous and self-defense activities

Development of physical fitness; Postures; Importance of relaxation; Fitness tests;
Resources and services lor games and sports and Health,

Games and sports athletics (general physical fitness exercises), games (lead-up
games, relays and major games) rhythmic activities, gymnastics and their impact on
health

Fundamentals skills of games and sports; Sports for recreation and campetition; Rules
and regulations of sporls; sports ethics; sports awards and scholarships, sport-
personship.

Role of institutions (school and family), health services, policies and major health and
physical education-related programmes, blood banks, role of media.

Health and physical Education and its relationship with other subject areas like Science,
Social Science and Languages.

puiet?t
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¢ Safety and security — disasters in and outside schools, ways of prevention, safaty from
snake and dog bites, animal attacks, prevention and treatment.

Linit 4: Yoga
* Concept, need and importance of yoga, History of yoga
* Yogasanas- Standing, Sitting, Prone and Supine positions ( 5 Asanas cach)
¢ Kriyas and Pranayams, Meditation
= Do's & Don’t of yogic practices.
¢ Role of Yogasanas for prevention of common diseases

Given the applied nature of the course, the content of two-year B.Ed, programme shouldconsist
of both theory and practical. It should focus more on experiential leaming, Thesyllabus is
designed to understand the holistic view of health, physical education and yogain theory and
practice. The syllabus should also focus on the role of teachers to he morecompassionate with
students,

Practicum

* Activities for development of physical fitness, i.c. strength, speed, endurance, flexibilityand
body composition (Fundamental Sports Skills ); Basics of track and field (100 mts.,200 mts.,
long jump, shot put, 4 x 50 mts, relay) Gymnastics; Any two team games(Kabaddi, Kho-Kho,
Basketball, Cricket, Hockey, Volleyball and Football) or individualgame

* Organization of games and sports lournaments

* Learning and performing of basic yogic activities, asanas and pranayam, Kriyas and
Meditation, Celebration of yoga day, yoga week.

Pedagogical Approach

The following methods may be adopted:

* Interactive discussions, group- -work, sharing of experiences, organizing various activities,
analyzing various topics by using various chum photographs and other materials on aspects of
health-related issues,

* Organizing school health check-ups, referral, practical classes of first aid.

* Projects and assignments for individual learners as well as for group work and their record of
activities,

* Guiding them in the organization of games and sports and demonstration of yogic activities.

Suggested Readings

e Beile J,, Logsdon & Others.1977, “Physical Education for Children: A Focus on the
Teaching Process”, Lea & Febiger, Philadelphia

¢ Deborah A. Wuest, Charles A. Bucher, 2006. 15th edition. “Foundation of Physical
Education Exercise Science and Sports”, Tata McGraw Hill, Pvt. Ltd.. New Delhi
Gharote M.L. 2004. Applied Yoga, Kaivalyadhama S.M.Y M. Samiti, Lonvala.
Jack H. Wilmore, David L. Costill, W. Larry Kenney.2011. Sth edition. “Physiology
ofSports and Exercise”, Human Kinetics Publication

e John E. Nixon, Ann E. Jewett.1980. “An Introduction to Physical Education,
ThomsonLearning 9th edition, London.

o MM. Gore. 2007. “Anatomy and Physiology of Yogic Practices” Motilal Banarsi
Dass,New Delhi.

* MDNIY. 2010. *Yoga Teachers Manual for School Teachersl, New Delhi

* Morarji Desai National Institute of Yoga, —Pranayamal, New Delhi

Fage 96 of 115



Morarji Desai National Institute of Yoga, —Yogasana” , New Delhi
NCERT. 2013. Training and resource materials on Adolescence Education, NCERT,

New

Delhi (This material is also available on WWW.ASPAIC. OTg. WWW.ncert nic.in)

NCER', 2014. Population Education: Source Material, New Delhi

NCERT. 2015. Yoga: A Healthy Way of Living, Secondary Stage, New Delhi

NCERT (2015). Yoga: A Healthy Way of Living, Upper Primary Stage, New Delhi.
NCTE. 2015. Yoga Education-Bachelor of Education Programme, New Delhi.

Swami Satyanand Saraswati, 2013, “Asana Pranayama Mudra Bandha”, Bihar School
ofYoga, Munger.
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Third Semester
Course C304 — Fine Arts Education
Credit-02 Marks 50

Learning Outcomes-
After completing this course, the student will be able w :

1. Identify the basics of different art forms and impact of Art forms on the human
mind

2. Develop artistic and aesthetic sensibility among leamers to enable them to
respond to the beauty in different art forms, through genuine exploration,
experience and free expressions

3. Acquire skills for integrating different arl forms across school curriculum for
betterlearning and development.

4. Develop skills for integrating different Art forms across school curriculum at
secondary level

5. Create awareness of the rich cultural heritage of the country.

Unit 1

» (Concept and scope of visual arts

Experimentation with different materials of Visual Art, such as pastel, poster,
pen andink, rangoli matenals, clay, clc.
e Exploration and experimentation with different methods of Visual Arts like
Painting,
» hlock printing, collage, clay modeling, paper cuiting and folding, etc. Paper
framing and display of Art works.
e Application of Typography and Calligraphy in Communivation Design :
Fducational Kits, Timetables, Menu Cards, Manuals, Activity books. [nvitation
Cards, Information Charts , Booklets and Directional maps
Unit 2

o Identification of different performing styles and its artists; dance, music, theatre,
puppelry, ete,

¢ Various art form and performing arts classical or regional/ local, their
historical background, their themes, costumes, expressions

e Social and linguistic context of each art form their integration with other subject
areas either theoretically or in practice.

Unit 3

o Understanding Craft Traditions of India and its relevance in education.
Traditional crafts as a pedagogy assimilating all sciences and social sciences.

e Knowledge of Indian Art — from earliest to the contemporary; Visual Arts ,
paintings, sculptures, architecture/monuments as sources and indicators to know
the historical, political, social, scientific and technological development
perspectives during different periods,

o Indian festivals and fairs, the traditions and their significance, the spirit of
celebrations as a social phenomenon.

Tnit 4

o Textbook analysis to find scope to integrate Art forms either in the text or
aclivilies or Exercises; Documentation of the processes of any one

e Art or Craft form with the pedagogical basis such as weaving or printing of
textiles, making of musical instruments, Folk performances in the community,
efc.

Page 98 of 115

 Aophd



REF

* How does the artist design their products, manage their resources, including raw
materials, its marketing, problems they face, to make them aware of these
aspeots of historical, social, economig, seientific and environmental concerns,

Approach for Teaching / learning Process

* Every student-teacher must participate and practice different Arnt forms. They need to
beencouraged to visit places of Arts/See performances/Exhibitions/Art and Craft
lairs/Localeraft bazaars, ete. Artists and artisans may be nvited lor demonstrations and
interactionsfrom the community. Student-teachers should be encouraged to maintain
their diary on art interactions to e¢nhance their knowledge and awareness in this area.
Studeni-teachers may also be motivated to interpret art works/events etc. to cnhance
their aesthetic sensibility,

*Resource Centre for Arts and Crafts should house materials, including books, CDs,
audio and video cassettes, films, software, props, art works of Regional and National
level, books and journals which must be displayed for the purpose of reference and
continuous

ERENCE BOOKS:

Methods and Materials of Painting of the Great School and Master. Sir Charles Lock
Ecstake

The Beautiful In Indian Arts, Munshiram Manoharlal, New Delhi,

Abhinaya Sadhana, K Narayan Kale.

Drikkala- Multatve aani Aaswad, Jayprakash Jagtap.

Prachin Bhartiya kala aani jahirati,Dr. Muktadevi P. Mohite.

Bhartiya Kalecha ltihaas, Jayprakash Jagtap.

Books Suggested for Teachers:
* Indian Sculpture - Chintaman Kar.
* Exploring Sculpture - Jan Amdell Mills and Boon, London.
The Technique of Sculpture - John W. Mills, P.T. Patsford Ltd., London,
A History of Sculpture of the World - Shelden Cneey, Thames and
Hudson, London,
Form and Space -Edward Their, Thames and Hudson, London
Sculpture and ldeas - Michael F. Andrews.
Modern Sculpture -Jean Selz, Heinemann, London.
Creative Carving ads. (Material techniques appreciation) - Dans 2. Meilach, Pritam
Publishing in the format of Posters, magazine layout, illustration animation and
television
* Bharat Ki Chitrakala (Hindi) - Rai Krishna Das

e @& & & & @ @

Books published by NBT

Pran Nath Mago Contemporary Art in India: A perspective
Jasleem Dhamija Indian folk Arts and Crafis

Krishna Deva Temples of North India

K.R. Srinivasan Temples of South India

Alokendranath Tagore Abhanindranath Tagore
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Dinkar Kaushik Nandalal Bose
Madhu Powle Festival of Colours
Badri Narayan Find the Half Circles
Ela Datta Lines and colours
Discovering Indian Art Upinder Singh
Mysteries of the Past; Archeclogical Sites in India
Niranjan Ghoshal Name That Animal
Devi Prasad Art: The Basis of Education
Publications Division, Government of India
Vidya Daheja Looking Again at Indian Art
Panorama of Indian Painting
Buddhist Sculptures and Monuments.
A, Gosh Ajanta murals
Z.A. Desai Mosques of India
NCERT: Raja Ravi Varma (Iindi)
Lalit Kala Monographs
e Gapganendranath
Jamini Roy
Rabindranath
Amrith Sher Gill
D.P. Rai Chowdhury
Ram Kinker Baij
M. F. Hussain
K.K. Hebbar
N. 5. Bendre
K.C. S. Panikkar
Dhanraj Bhagat
Amarnath Sehgal
P. V. Janakiram
Sankho Cheudhuri

§ N
"
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Third Semester
Practicum (EPC)

35-EPC 1: Nai Talim and Community Engagement Project
Credit-02 Marks: 50

Background

Local community engagement of perspective teacher is essential as the students of teacher
education are to be equipped with required skills o engage meaningfully for learning skills
required for professionalization of teacher education and make it locally relevant. This process
will help them to develop empathy and compassion leading to commitment to local community
life. Hence, this course would make the B Ed education contextual and effective within the
local community setting with due consideration for social and economic relationships, The
teachers transacting the curriculum need to contextualize the subject matter and empathize with
the learning context of students in their local commuuity.

Learning Outcomes:
After completion of the course the student will be able to:

L. Understand the social, economic, political and cultural framework of the local
education needs

2. Address the challenges with suitable responses for the identified local education issues

3. Engage in the capacity building for management of the school-local community
education which help teachers to train the students to pet involved in local occupations,
trades, professions.

4. Reconstruct and devise suitable pedagogy as per the local requirement and Promotes
reflective practices.

5. Exlends gender & social equity in occupations without any stereotyping,

6. Helps in revamping the curriculum with indigenous methods for self -reliance.

Core Competency Development

Work based Community engagement: Students develop an intellectual understanding of the
local civic engagement sphere. Experience, coupled with eritical reflection, provides
opportunities for transforming their perspectives.

Community-based action research: Students learn to analyze local community and
organizational problems and needs, and to develop creative solutions. Respect various
occupations and professions internalizing and appreciating dignity of labor. Meeting people
pursuing various livelihoods where they are working and pursuing the respective livelihoods.
All learners have the capacity to excel.

Social justice: Students learn about social justice issues from local and global perspectives and
develop a nuanced understanding of the history and political and cultural contexts of these
issues. Educaling ourselves and our community in order to understand power, privilege and to
collectively envision and build a more equitable and just society. Appreciation of diversity and
capacity to work with diverse constituents - Students consider their own and others® social and
cultural group identities. Students develop interpersonal and intercultural competeneies to work
eflectively with people from a broad range of backgrounds.
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Respect for Diversity: All people, including students, faculty, staff, and community members,
have a wide range ol social identities. Welcoming people of diverse backgrounds and
perspeclives prepares us for global citizenship.

Leadership: Students hone their skills in facilitating and working within teams. They leam and
practice networking, conflict resolution, consensus-building, and negotiation skills, facilitating
relationships and supporting local community-building processes

Experience: Experience, coupled with critical reflection, provides opportunitics for
transforming our perspectives. The Community Engagement Program is one step along the
journey of lifelong learning.

Dialogue: Learning occurs through the exchange of ideas, active listening, and challenging
assumptions.

Asscts-Based Perspective: Actively seeking the strengths in people and in communities and
working to develop those strengths. Pursuing positive changes in oursclves, our institutions,
and our local communities.

Art and Craft: Promotion of entreprencurship through learning of various aspects ol different
select local arts and crafts

Characteristics

The following core characteristics form the basic framework of the local community based
learning model. They are prime factors which are considered while developing the curriculum
for local community engagement of students of teacher education,

Mutual respect for teacher, student and community

Creating a sense of community belongingness in the class room
Ability of being warm, accessible, enthusiastic and caring

Setting up a higher standard than the usual in communily engagement
Perennial love for learning the context

Ability of being a skilled leader in engaging with the community
Ability to shift gears as per the community response

Collaboration with the counterparts on a continuous basis

Ability to maintain professional decorum.

Detailed Teaching /Learning Concepts:

1} Integrating work Fducation School Curriculum and Pedagogic Strategies. Activities
and Nature of lessons to be included in Class-Specific syllabus and Text Books of
both Language and Non-Language subjects-Agriculiure and horticulture
Operations, Gardening, Swachhta, Plantation, Nursury, School Garden,
Composting, and Waste Management.

2) Experiential Learning, Establishing Village and Education Interest Groups/
Committees and Taking help of Self-Help Groups in Education: 1. Agricultural,
Fruil, Poultry, Vegetable Produce Management and Marketing, 2. Waste Mapping,
Cleanliness Drives and Composting, 3 Nursury Raising and Kitchen
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Gardening,4. Water and Sanitation Facility Management, 5. Building/Road Planning,
Maintenance and Construction .

3) PRA- Street, Slum, Village, social, Occupation and Resource Mapping school
community relations-Venn diagrams school education and panchayat Raj
implication of 73" and 74" amendment for decentralized education management,
Village level workers and their engagement in educational and Health matters.

4) Transect Walk, Community Service and its impacl. School mentoring and
[acilitation. Documenting best practices in aress like Education, Storage and
Marketing, Local Production and Provision of Services, Health, Agriculture,
Nursury Raising as Plantation, Welfare, Waste Composting, Waler Harvesting,
Participation in Agricultural/Craft Operations in village.

Practicum Details:

During second and third semester students to be engaged in the Rural / Local community to
take up the following activities and submit detailed report of activity conducted with
photographs at the end of third semester.

L;

2.

14,
15,

16.
17.

Study of spatial distribution of various social and occupational groups in the village
intensely participating in the learning of some task

Application of Participatory Learning and Action techniques of resource mapping and
social mapping

- Awareness program involving school community, development specialists and villagers

in developing Village Development Plan,

. Involving high school students in the activity and work based education programs in the

neighborhood selected villages.

. Involving high school students in Community Project and Participatory Rural

Appraisal, Land and Human Resource Mapping and Action Research with Community
Organization.

On Ficld Learning: Nursery Raising and Kitchen Gardening as Plantation

On Field Learning: Waste Audit and Composting to leam the important aspects of
resource conservation activily

On Field Learning: Water Audit and Budgeting with Waler Harvesting to leamn the
important aspects of conservation activity

On Field Learning: Participation in Agricultural/Craft Operations in Village to learn the
process conmponents

. Studying and participating in the capacity building programs with self-help groups and

government officials for different

. Vocations and learning necessary locally relevant leaming skills.
- Conducting field visit and feld inleraction with the help of school students of the

village and Self Help Groups and Village Resources for the students,

. Participating in orientation of school education committee members in the village with

the help of village level officers.

Conducting and [acilitating school-community workshops and health camps.

Studying and reporting the health concerns of the school-village, drainage system of the
school-village and health habits of the school students-villagers to the concerned
authorities,

Growing kitchen gardens

Participating and promoting vanamahotsvam with school-community participation
fest for creating awareness of trees and planting of saplings.
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18. Creating awarcness on climatic changes and hazards with the help of students in the
villages. And also inputs on how to address the same,

19. Visiting public places and farms for studying and panticipating in awareness programs
relating to sanitation, water, soil fertility management, biomass energy and means of
producing solar energy.

20, Promote adull hiteracy, awareness on various government programs,

21. Rapport building and conneeting with community leaders for creation and maintenance

of school facilities and programs.
22, Leaming and participating in the trades and occupations of the parents in neighborhood,
ensuring retention of suppliers for quality outeomes.

Transactional Strategies:

* PRA/PLA Methods, work experience, scrvice camps, field visits, nature study and
gardening,

o Case study of schools on community enpgagement and conduct of SMCs meeting,

* CAS and study of gram panchayat and implementation of 74" constitutional
amendment.

»  Community service and survey on literacy and out of school children.

¢ Panel discussion with students on approaches adopted in schools,

¢ Tield mapping, interview and interaction with different people engaged in service and
accupation. Study on Happiness, pleasure and violence in classroom.

Assessment

This is a two credit course of one semester and comprises of two credits for practicum EPC
with & maximum of filty marks. It could be followed up with additional 30 days winter break
internship on community engagement integrating work education and Nai Talim methodology.
The grading plan could be continuous and periodical through checking of participation and
involvement and for optimal outcomes. The emphasis is to be more on the practical oricntation
to the students.
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Internship — 11
In the Internship for second year of 16 weeks, following activities / assignmentswill have to be

undertaken.

A.

The B.Ed. trainee will be attached to primary/upper primary level schools for{Four

Weeks), to secondary level schools for (Ten Weeks) and o seniorsecondary schools

for (Two Weeks), The purpose of the internship programmeis to integrate theorctical

knowledge of courses in perspectives and pedagogywith engagement in various sites

such as the school, the classcoom, thecommunity and the learner and thercby ensuring a

holistic development ofteaching competencies and skills needed for an effective teacher

professional of21™century global world.

The activities undertaken during this programme of school attachment willcomprise of :

a. Observing teaching sessions of school leachers.

b. Teaching 40 lessons (Supervised by B.Ed. faculty).

¢. Pamticipation in school chores such as prayers, assembly, organization of co-
curricular activities.

. Library and lab management (in cases of trainees having to work withlaboratories).

e. Excursion, Study tours etc. as part of the school programme.

1. Community interactions including teacher-parent meetings and visits tospecific

community centres.

g.Final lesson one each subject of minimum 35 minutes duration to be conducted in

schools and ohserved by examiners.
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B.Ed.

Fourth Semester
Course C401 - Contemporary Indian Education
Credit-04 Marks 100

Learning outcomes
After taking this course, the student will be able to :

1. Analyse the role of wvarious commilices and commissions in the shaping of
contemporary [ndianEducation.

2. Explain the background of the present educational problems and their dimensions in a
properperspective.

Reflect on the possible effective measures to address the educational problems at the
various levelsof education.

4. Develop a critical perspective for revisiting various problem-ridden educational
eXPOSUIes.

Unit-1- Scenario of Education

A. The scenario of present Indian Education in terms of quentitative and qualitative
dimensions withreference to general schooling and vocational education .

B. Quality concerns for the educational institutions: Quality parameters and their
phservance.

Unit-2- Feature of school level Edueation in India

Al Educational systems at the primary and elementary levels of education: Issues of access

andretention: Interventions used to address them: SSA (Sarva Shiksha Abhiyan) and
universalization ofenrolment: Hindrances in reaching the targets.

13, Lducational systems at secondary and senior secondary level of education: The
Vacationalizationof secondary level education; problems & measures to address them.

Unit-3- Centrally sponsored Intervention & other Institutions for school Education

A, The Institutions created centrally to address the issues related to access, equality, equity
andquality: Novodaya and Central school systems and NIOS (National Institute of
Open Schooling) -their purpose and contributions to school education,

B. Interventions introduced with a view to ensure equality of educational opportunity and
Rights toEducation: Enactments in this regard and their observance: Issues and

challenpes.

Unit-d- Teacher preparation at the school level

A, Teacher Education Institutions at the primary, elementary and secondary level
education: Rele ofregulatory bodies like the NCTE and the function of Accreditation
agencies.

B. The Education Commissions & Committees in the post independence period: their
salientrecommendations & the extent of implementation:
- Becondary Education Commission (1953)
- Education Commission (1964)
- New Education Policy (1986) and its revisions (1992)
- The Curriculum Framework (2005)
- National Education Policy (2020)
Transactional strategies
The course will be transacted on the basis of important excerpts drawn from various
educationcommissions in original and the discussions conducted on:
- Selected Readings of these from Education commissions’ Reports.
- Various current issues in education.

faotel-
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- Reflective seminars/symposia,

- Critical/Creative presentations on selected themes relatmg to various levels of school
education.

Reference Books-

" 8 3 &

Naik, J. P. : The Education Commission and after APH Publishing (1982).

Kheva, De A. & Samson, M. &Kumar Shiva, AK. : PROBE revisited - A report on
elementary education in India, Ox forduniversity press, New Delhi GOI (2011).

Mudaliar, L.S. : Report of the secondary education commission (1953),

GOI : Report of the education commission : Education and National Developmentministry
of education, New Delhi (1966),

GOI : National Policy of Education (1986),

GOL : National Policy on Education (As modified in 19923 (15598,

NCERT : National Curriculum Framework (2005).

Vaishnav R.&Bhoyar, M.: Urban Deprived Children under Sarva Shikha Abhiyan - A
research Monograph ,Sandesh Prakashan, New Delhi 2013

Vaishnav,R. &Patil. P. : Apang Samaveshit shikshan ani Sava Shiksha Abhiyan, Sandesh
Prakashan, New Delhi 2015

b
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Course C402 — Gender, School and Society
Credit-02 Marks 50

Learning Qutcomes:

After completion of the course the student will be able to:

Relate the issues of gender in school and social practices in a correct perspective,
Identify the gender related discriminatory practices in educational context.

Explain the classroom situations having potential for gender based discrimination.
Indicate the stand taken in policy documents in respect of gender, education and
society.

L

Unit-1- Conceptual Concerns

A. The Indian perspective on gender and its implications for education.

B. School as an agency: Differentiating 1t [rom other agencies of socialization such as
family, hobby club, community and Activily Centers.Their role in developing
knowledge, attitude and skills.

Unit-2- Social System and the pender bias

A, Nature and characteristics of Indian society — Issues related to plurality in terms of
Caste, Creed and Economic disparities.
B. Specific Areas in social system with reference to rural and urban habitat which

encourage gender bias: Measures to neutralize their negative effects.
U/nit-3- School and gender bias
A, Co-education schools - Their strengths and weaknesses in the Indian Context,

B. Curriculum and teaching transactions: vulnerable areas for gender discrimination,

Unit-4- Interventions and measures for minimizing inequalities based on gender

A, The girl child in the Indian Society, measures to provide discrimination free school
system; Incentives for the education of girls,
B. The policy observations of a few selected Education Commissions on the education of

girls: The extent to which they could be implemented.

Transactional strategies —

e Readings and reflections on sclected documents on education of women.

o Case presentations followed by discussions.

e Discussions/Seminars on themes having national relevance for education of women.

e Assignments in the form of Compositions and Creative writings highlighting the
predicaments of the girl child in India.

Reference Books-

e Nirantar : Textbook regimes: A feminist Critique of nation and identity, New Delhi. (2010)

e  Menon, N, : Seeing like a feminist India : Penguin (2012)

o Bhatt, H. : The diary of a school teacher, An Azim Premji Universily publication, New
Delhi. Batra, P. : Voice & Agency of teachers.

e Pandey, K.P. : Perspectives in Social Foundation of Education. (2014)

¢ Kushwaha, Madhu : Gender aur Shiksha, Ganga Sharan & Grand Sons, Varanasi.
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Course C403- School Management and Leadership
Credit-04 Marks 100
Learning Qutcomes:
After completion of the course the student will be able to:

1. Understand the process of planning, organizing, contrelling and evaluating aspects of
managerialconcerns in school education and their implications.

2. Develop competencies in using the resulls of SWOT analysis [or better management of
classroomand school system.

& Acquire appropriate skills and competencies for unbibing effective transactional and

transformational leadership attributes.

Unit-1- Conceptual basis of school management

A. Basic management functions: planning, organizing, leading, motivating and controlling
and theirimplications for effective school management,
B. Using management functions for an effective classroum management in schools.

Unit-2- Needed Competencies for better school management and leadership

A, Needed skills for conducting strength, weakness, opportunily and threat (SWOT)
analysis forimproving school management.

B. Role and functions of Headmaster and Teacher, leadership: functions, Characteristics,
principles of leadership, decision making

C, Need and importance of school time-table, principles of canstructing time table,

Unit- 3 — Total Quality Management approach for Schools
Al The concept of TOM and the scope for its application in school management.
B. Human resource development in schools, School building

Unit- 4 — Control and Evaluation mechanisms for better school system

A, The system of evaluation: accreditation and quality assurance: Institutions created to
walch qualityconeerns in school : organizational climate and ethos- ensuring positive
ambience wilhin a school.

B. Improving the present system of inspection and supervision in schools: Participatory
management and 1ssues of accountability in school transactions.

C.Educational Administration: The administration structure in the field of education in the
slate

Transactional strategies —

e (Case based study of exemplary practices in school management.
o Visils to schools with records of best practices.

e Developing case profiles of effective classrooms / schools.

Reference Dooks-

o Bhatia, KK. &Singh, Jaswant : Principles and practice of school management, Tandaon
publications booksmarket, Ludhiana.

e Bhatnagar, R.P. &Agrawal, Vidya : Educational administration, Supervision, Planning &
financing, SuryalPublication, Meerut,

e Koortz, Harold &Weihrich, Heinz : Essential of management an international perspective,
Tata Mc Graw-1illPublishing Company Limited, New Delhi
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Sindhu, Kulbir Singh :School organization and administration, Sterling Publishing Private
Limited, New Delhi.

Varshrey, G.K. : Organisation and Management, §. Chand and Company LTD., New
Delhi.

Jivtode,P. & Vaishnav, R. Maharashtratil Vidyapeethache Shaikshanik Yogdan, Sandesh
Prakashan, New Delln 2014
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CourseE404-A-Guidance and Counselling in Schaol
Credit-04 Marks 100

Learning QOutcomes:
After completion of the course the student will be able to:

1. Plan and organize puidance programmes in schools.

2 Conduct counselling sessions in school situation.

3. Use appropriate tools & technique for guidance & counselling sessions.
Unit-1-

Al Guidance: concept, need, objectives, scope and status of guidance in Indian context,

B. Principles and basic assumptions of guidance, various theories of guidance, modern
trends andproblems of Guidance in Indian conlext.

Unit-2-

A. Kinds of guidance: educational, vocational and personal.

B. Needs of guidance for special children, Learning Disabled LD : ongoing efforts in this
field.

Unit- 3 -

A. Counselling: meaning, conceptual similarities and differences between guidance and
counselling,relevance of counselling in present context, organization of guidance and
counselling services inschools.

B. Techniques of counselling: directive, non-directive and eclectic counselling: objectives,
steps,characteristics and educational implications.

Unit- 4 -

A, Evaluation lechniques used in guidance: standardized and non-standardized tests,
interview,observation, case study, autobiographical description, their merits and
demerits.

B. Formation of cumulative records - step and importance.

Transactional Strategies:

The course will be transacted mainly through practical work such as the following :

 Preparing the cumulative recerd of any two students by collecting data through case study
method.

* Conducting a counselling session based on the problem of two students by using
appropriate counselling technique and preparation of report therson.

Reference Boolks-

» Bhatia K.K. : Principles of Guidance and counseling. Kalyani Publication.

* David, A. : Guidance and Counselling, Com.W. Publication,

¢ Kochhar, SK. : Educational and Vocational Guidance in secondary shells. Sterling
Publication.

¢ Vaishnav, R.& Joseph, I.: Group Guidance for Adolescents, Scholars Press, Deutsland .
Germany 2014

e Vaishnav, R. & Bhujade ,K. :Teaching Strategies for Attention Deficit Hyperactivity
Disorder Scholars Press, Deutsland , Germany 2014

 Pandey, K.P. : Educational and Vocational Guidance in India. Vishvavidyalaya Prakashan

Rao, S.N. : Counselling and Guidance, Tata Mcgraw hill, New Delhi.

Traxler, A, I, &North, R. 1. : Techniques of Guidance, Harper and Raw, New York,
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Course E404 -B-Value Education and Moral Ethics
Credit-04 Marls 100

Learning Outcomes:
Afer completion of the course the student will be able to:

1. Understand the value aspects of educational programmes and activities.

Z. Appreciate the importance of value education at school level.

3. Develop an attitude favourable for imbibing moral ethies / Codes of conduct necessary
for teaching profession.

4. Interpret the moral obligations implicit in the job of teaching,

Unit-1- Meaning and scope of value education
A, Meaning of values: axiological basis of human values and their relevance for education.
B. Classification of valucs in terms of individual and social need and their hierarchy,

Unit-2- Pedagogy of values

A, Organizing instructional programmes in schools with focus on values specially human
values,

B. Strategies- direct and indirect for promotion of values in a school svstem.

Unit- 3 — Ethical concerns in teaching profession
A. Ethics of restraint, Ethics of virtue and Ethies of altruism: Context of education.
B. Making moral and character education effective.

Unit- 4 — Morality and teacher
Al Moral ethics: concept and connotation: Importance of moral ethics in teaching
profession
B. Professional ethics and the teacher: Moral obligations in teaching profession specially
in the global cra.

Transactional strategies —

e Presentation of Cases and organizing discussions based on them,

e Visits to selected institutions in the community which play distinct role in value
inculcation.

® [nieractive sessions based on readings and reflections.

Reference Books-

e Goyal, R.P. : Value Education and Human Rights, Published by Mahaveer & Sons, New
Delhi -

» Muthuja, Babu & Usharani, R. &Arun, R. K. : Peace and Value Education, Centrum Press,
New Delhi - 110002

e Reddy, Dayakara &Rao, Digumarti Bhaskara : Value oriented Education, Discovery
Publishing House, New Delli-

e Thomas Kutty, P.G. &George, M. : Human Rights and Value in Education , Discovery
Publishing House PVT. LTD.,New Delhi.

e Chouhan, 5. & Parasher G.S.: Religious and Moral Education in Shakespeare’s Drama,
Sandesh Prakashan, New Delhi.

e Kazi, N.& Parasher G.8.:Naitik Shiksha Islam ke Sandarbh mein, Sandesh Prkashan, New
Delhi

e Kaz, S. & Parasher G.5.:Muslim Samaj mein Stri shiksha, Sandesh Prakashan, New Delhi
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Course E404-C-Uistory of Indian Education

Credit-04 Marks 100
Learning Outcomes:
Afler completion of the course the student will be able to:
1. Explain the features of Ancient Indian Education.
pA Describe the development of elementary education in India and the main issues related
lo it
3. Describe the development of Secondary education in India and its main issues.
4. (ffer comments on various problems related to Indian Education System.
Unit-1-
A. Ancient Indian Education: Vedic Education, Buddhist Education, Method of teaching,

characteristics, teaching and learning centers.
B. Development of Medieval Education: characteristics, methods of teaching and
organization of teaching.
c. British Education: Macaulay’s Fducation plan, nature of education on the basis of
Wood'sEducational dispatch. Their impact on programmes & policies in education.
Unit-2-
Al Recommendations of different commissions in the development of Education.
¢ University Education commission (1948)
e Secondary Education commission (1953)
» Fducation commission (1964)
B. New Education Policy 1986 and recommendations relevant to present educational
policies, recommendations of National Knowledge Commission - 2005,
Unit-3-

A, Primary Education: Problem of Wastage and Stagnation, The inlervention in respect of
the Universalisation of Primary Education. Yashpal committee.

B. Effectiveness of Programs run by informal and open schools, Burden in leaming,
Minimum Learning level, improvement in examination systen.

Unit-4-

A, Sccondary Education: Historical perspective, Structure, Organization, General
problems, Vocationalisation of Education, Economic prablems, Examination Reforms
up to secondary level.

B. Study of problems related to equality of educational opportunities, religious and value
education, women and adult Education.

Transactional Strategies:

The course will be transacted through practical work/ practical sessions such as:

® Preparation of educational quotes from Vedic and Buddhist literature.

* Collecting and writing down the information related to women of Vedic period.

¢ Collection of articles published in newspapers related to National Knowledge Commission

andothers.

Reference Books-

¢  Gupta Manju : Education in India. K.S.K.Publishers.

*  Mukerji 5.N. : Education in India: Today and Tomorrow. Vinod Pustak Mandir Agra.

* Ranga Rao, N.V.&Bhatia, K.K. : Teacher and Education in Emerging Indian Society.

Vinod Publishers, Meerut.
¢ Mukherjee, R.K. : Education in Ancient India.
* Agnihotri, RK. : Multilingalism as a classroom resourse (1995)
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Fourth Semester
Practicum (EPC)
48 -EPC 1 Classroom/School/Community based research projects and implementation,

45- EPC 2 Scouting and Guiding — Under the guidance of an authorized trainer with
certification,

45- EPC 3 Yoga Education - Under the guidance of a formally trained yoga expert with
certification from the concerned institution.,

48 EPC3-: Yoga Edueation
Learning Quicomes:

Afier completion of the course the student will be able 1o

o Understand the basic concepts of Yopa.

» Understand the benefits of exercise, physical fitness and health related physical finess,
e Understand and Perform different Asanas and Pranayama

o Understand the henefits of yoga for positive health

Unit-1:Introduction to Yogaand yogic practices

s Meaning , Aim , objectives and scope of yoga Education

Iistorical development of yoga education
Concept of Ashtang or Raj yoga Importance of yogic exercises
o  Health refated physical fitness and yogic practices

Unit-I1: Introduction to Yogic texts
Understanding Ashtang Yoga of patanjali

Meditational practices in patanjali yoga

Role of mind in positive health

Yogic principle of healthy living

Integrated approach of yoga for management of health
Unit-IITY ogie Asanas/Pranayama/ Meditation:

«  Asanas (Technique and Benefits)
¢ Pranayama (Technique and Benefits)
o Kriya, Mudra

Concentration /Meditation:
+ Various Techniques of Meditation: Om chanting, Tratak ete.
*  YopMidra

Suryanamaskar: All steps

MODE OF TRANSACTION:

The entire course will be transacted throngh workshop and demonstration methods and through practice
sessions.
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SESSTONAL WORK:

L

Organise and manage yoga classes during internship at schools

References::

Barrow and Mcgee, A Practical approach to measurement in physical educatior, Lea and
Febiger,

Encyclopaedia of Yoga (No. 410) - Dr. Ramkwmar Rai Chowkhamba Sanskrit Sansthan P.O.
Ne: 1008, YVaranasi

Kamlesh amnd Sungral, Methods in Physical Fducation, Tandon Publication Ludhiana

Singh A. (2003). Essential of Physical Fducation, Ludhiana; Kalyani Publishers

Swami SatyanandSaraswari, Surya Namaskar, Yoga Publication Trust, Mungenm Bihar, India
Uppal A.K. and G.P. Gautam (2004). Physical Education and Health, Friends Publisher, New
Belhi

Wuest and Bucher (1992). Foundation of Physical Fducation and Sports, 11th Edition, B.IL,
Publication Py, Ltd, New Delhi

Yoga explained - Bengal Lancer (No. 435) Chowkhamba Sanskrit SansthanP.O.No: 1008,
Yaranasi
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